@
ESSENTIAL @ % ELEMENTS
O ® O

Curriculum and
Training Guide

PEER REVIEWED S 01609F



. THE ESSENTIAL ELEMENTS CURRICULUM WAS DEVELOPED BY THE
oo LSSENTIAL ELEMENTS NATIONAL 4-H LEARNING PRIORITY TEAM

Curriculum Design Team

Jill Martz, PhD
Director, 4-H Center for Youth Development
Montana State University

Claudia Mincemoyer, PhD
Associate Professor and Extension Specialist,Youth Development
Pennsylvania State University

Niki Nestor McNeely, PhD
Extension Specialist, 4-H Youth Development and Camping
The Ohio State University

Contributing Authors

Lori Purcell Bledsoe, EdD Kim Gressley, MEd
(EE Learning Priority Team Co-chair) Extension Agent, 4-H Youth Development
Northwest District Cooperative Extension University of Arizona

4-H Program Development Coordinator

University of Georgia Kenneth Jones, PhD

Assistant Professor and Youth Development Specialist
P. Craig Dart, MA University of Kentucky
(EE Learning Priority Team Co-chair)
4-H Mentoring Specialist
Utah State University

Jacqueline V. Lerner, PhD
Department of Applied Developmental
and Educational Psychology

Elaine Johannes, PhD Boston College

(EE Learning Priority Team Co-chair)

Assistant Professor and Extension Specialist, Youth
Development

Kansas State University

Angie Arnould, MS Kyle Worthington, MS
4-H Agent Extension Educator
Oklahoma State University

Debbie McDonald, PhD
State 4-H Program Leader
West Virginia University

Louisiana State University, Ag Center

Support for this publication was provided by National 4-H Council. National 4-H Council is the private sector, non-profit partner of
4-H Headquarters located at the United States Department of Agriculture (USDA).

Copyright © 2016 National 4-H Council. All rights reserved. The 4-H Name & Emblem is protected under 18 USC 707.

For additional copies of this curriculum, visit www.4-HMall.org

Copyright © 2016 National 4-H Council. All Rights Reserved.



o ® o EsSENTIAL ELEMENTS TABLE OF CONTENTS

Appetizers

Essential Elements Curriculum INtrodUCHION .........c.oiiiiiiiiiii e e 2
“How on Target was the Session?” Evaluation FOMMS ..o 4
Overview of the 8 Essential EIEMENTS ... ... e e e e e e e 5
WOrking With AdUIE LEAINEIS ... ..ttt e e e e e e e e e ettt et e e e e e e e e e e nnnbeneeeeeaaaaeas 6
Experiential Learning MOUEI .........coooiiiiiiieeeeee e e e e e e e e e et e ettt et aeaeeeeaeeaeaaaaeaeeeeeeeeeennnnes 8
Essential Elements Training SUPPIY LiSt........eoioiiiiiii e 11
Main Course

SeSSION 1: The KEY INGIEAIENES. ... .uuiiiiiiiiieie ettt e e e e e e e e e s s e e e e e eaeeeeessansnnbanareeaaaaaens 13
Session 2: A Positive Relationship with @ Caring AdUIt ...........cuuiii e 32
Session 3: A Safe Emotional and Physical ENVIronmMent.............ooooiii e 38
Session 4: An INCIUSIVE ENVIFONMENT ......ooiiiiiiiii ettt e e e et e e e e et e e e e e nbeeeeeennnees 45
Session 5: ENgagement in LEAINING. .......uiiiiiiiiiiiciie ettt e e e e e e e s e e et eeeaeaaeeesessnnsnnbnnrreeaaaaaens 53
Session 6: OpPOrtuNity fOr MASTEIY ........ooii et e e e e e e e 61
Session 7: Opportunity to See Oneself as an Active Participant in the Future................cccoii 68
Session 8: Opportunity for Self-Determination .............oooiiii i 74
Session 9: Opportunity to Value and Practice Service t0 Others .........cooveeiiiiiiiiiiiee e 88
Session 10: Pizza Supreme! Putting It All Together & Applying It to My Program..........cccccooviiiiiiiiec e, 95
Toppings—Curriculum Appendix

A ICE BIrEAKEIS ...ttt 100
B: Essential Elements for Positive Youth Development: My CheckIist ..........cccoooiiiiii, 103
C: Ages and Stages: Characteristics Of YOULN .........ooiiiiiiiiiii e 107
D: Certificate of RECOGNITION .......iiiiiiiiiiie ittt e e et e e e e ettt e e e et e e e e e nseeeeeeenbeeeeeeannees 111

Extra ToppingS—Web Appendlx (Located at www.4-h.org/resources/essentialelements)

A: Essential Elements Research BacKgroUNnd ...........ouuiiiiiiiiiiiiiiiii ettt WA-2
B: Ecological Model of YOuth DEeVEIOPMENT ......c.uviiiiiiiiiie ettt e e e e et e e e e e e WA2-1
C: McCubbin and Patterson’s Research on Stress Pile-UpS........c.ccuuiiiiiiiiiiiii it WA3-1

D: My Program Check Lists (Livestock, Outdoor, Teen Leadership, Service Learning, Project Clubs, Community
Clubs, Camping, School Enrichment, Afterschool, Judging Contests, Achievement, Cloverbud, 4-H Military) ... WA4-1

E: [dentity FOrMAatioN ......ooiiiiieiie et e e et e e e e et e e e e bt e e e e anbe e e e e e anee WA18-1
F: Multiple Intelligences and Learning StYIES .........ooiiiiiiiiiiiiiie e e WA19-1
G: Development in Childn0od & AOIESCENCE .......uuuiiiiiiieee it e e e e e e e e e rraaaaee s WA19-7
H: Standards and Competencies for YOUth WOIKEIS .........cooiuiiiii i WA20-1

% The 4-H Name & Emblem is protected under 18 USC 7



N

INTRODUCTION TO THE ESSENTIAL ELEMENTS CURRICULUM

This curriculum was designed to help youth development
professionals understand the importance of positive
development by presenting the 4-H Essential Elements

as central to helping young people become competent,
contributing adults. It provides a wealth of resources to 1)
engage youth development professionals (e.g., 4-H agents/
educators) in building the capacity of volunteers, and 2)
perpetuate the Essential Elements in programs.

Within youth development education there are various
frameworks and lists of elements that researchers have
identified and utilized to define and guide the design

and structure of youth development programs. The 4-H
program nationally has adopted a list of eight essential
elements that are often summarized into 4 key concepts:
belonging, mastery, independence and generosity. These
are considered necessary attributes of youth programs
striving to create environments conducive to optimizing
youth development. The four concepts were introduced

by Brendtro, Brokenleg and Van Bockern (2002) as part

of the Native American philosophy of rearing children. The
findings from the 4-H Study of Positive Youth Development
(Lerner, R. et. al., 2005) tell us that participation in quality
youth development programs such as 4-H leads to
positive outcomes for youth called the 5 “C’s”-competence,
confidence, connection, character and caring. A 6th C,
contribution, is the culmination of the first five.

8 Elements distilled to 4 Concepts

BELONGING
Positive Relationship with a caring adult
An inclusive environment

MASTERY
Engagement in Learning
Opportunity for Mastery
A safe environment

INDEPENDENCE

Opportunity to see oneself as an active
participant in the future

Opportunity for self-determination

GENEROSITY

Opportunity to value and practice
service for others

Source: Kress, C. (2004) Essential Elements of 4-H Youth
Development. National 4-H Headquarters, CSREES UDSA, www.
national4-hheadquarters.gov/library/Essential_Element-Satellite.ppt

In 1999, a team of evaluators from the National 4-H
Impact Design Implementation Team was charged with
determining the critical elements in a 4-H experience. The
team identified 8 essential elements. These elements were
later distilled into the four key concepts by Cathann Kress,

former Director of Youth Development at National 4-H
Headquarters, CSREES, USDA.

“In order to develop self-confidence, youth need

to feel and believe they are capable, and they

must experience success at solving problems and
meeting challenges. By exploring 4-H projects and
activities, youth master skills to make positive career
and life choices. Additionally, youth need to have a
safe environment for making mistakes and getting
feedback, not just through competition, but also as an
ongoing element of participation. Finally, youth need
the breadth and depth of topics that allow them to
pursue their own interests.” (Kress, 2004)

Each of the eight Essential Elements is vital to the growth
and development of youth. It is the combination of the
elements that creates a positive environment for youth
development. By intentionally including these elements,
youth can participate experientially in activities and events,
feel nurtured in a safe environment, master new skills

and abilities, and be empowered to contribute to their
environment and communities in a positive way.

The curriculum was developed using a practitioner-
oriented approach, allowing a facilitator to capitalize on the
interaction and expertise generated among the participating
audience. Through their involvement, participants should,
in turn, be able to gain new skills and knowledge that will
enhance their program efforts.

Each session of the Essential Elements training includes

a description of key concepts, best practices, resources
and activities that have been tested successfully among
youth development professionals. Hence, a facilitator can
use this training not only with 4-H volunteers, but with a
host of others working in youth-serving organizations.
More important, the curriculum offers multiple opportunities
for creativity. In fact, it is encouraged that facilitators of

this curriculum share their own personal experiences
when presenting ideas and engaging the audience. The
curriculum is designed to be used in its entirety but can be
presented by sections, if time is limited. The average time to
complete the training is 10-12 hours, with each session lasting
an hour or more depending on number of participants and
length of discussions. If it is not possible to present all sessions,
the facilitator should, at a minimum, connect key concepts and
essential elements of youth programs with information from
Session 1: Key Ingredients.

Copyright © 2016 National 4-H Council. All Rights Reserved.



Additional guidelines are provided below to

® INTRODUCTION TO THE ESSENTIAL ELEMENTS CURRICULUM

assist in a successful training:

1.

Most individuals with basic facilitation skills
should be able to conduct the sessions of this
curriculum effectively.

It is suggested that facilitators read the
curriculum, including the appendices, to
become familiar with each session. This will
help her/him make decisions on various issues,
such as:

How much of the information can be
covered by one facilitator?

Am | (are we) comfortable with
presenting the material?

How many additional facilitators
will be needed?

If time is a factor, which sessions are
most pertinent for the audience?

It is recommended that facilitators review
the connected Web appendices for additional
background, research, and in-depth resources.

It is possible to complete the training in one
day. However, facilitators may also consider
spreading the sessions over a two-day period.
For example, the first five to six hours could be
completed on the first day and the training
concluded the next day.

Due to the length of the training, it is
recommended that at least two people serve
as facilitators. This will allow participants to
benefit from the expertise and energy of more
than one person.

The number of participants should not

exceed 20-25, as groups much larger may
present a challenge, particularly when it comes
to managing group activities.

This curriculum offers the advantage of
creating stimulating dialogue among the
audience. With this in mind, the facilitator
should attempt to maintain a balance between
discussion and instruction, particularly if the
audience tends to veer off topic. It may be
helpful to refer to the questions in each section
to keep the participants focused.

% The 4-H Name & Emblem is protected under 18 USC 7

Evaluating the Curriculum

There are two tools to evaluate the use of the Essential
Elements curriculum. The first is a process evaluation tool,
“How on Target Was this Session?” which is used after each
session to gauge the progress of the training and make
suggestions for improvement. This “bulls eye” evaluation is
found at the end of this section.

The second tool is a retrospective (post-then pre-)
evaluation. This evaluation is completed by participants
after each session to measure knowledge, attitudes and
intentions of participants. There is a unique evaluation form
following each session.

Adapting the Curriculum

This curriculum may be adapted to be more specific to a
particular content area or delivery mode. While some of the
language used in the curriculum specifically parallels the 4-H
Youth Development Program, the wording may be tailored
to incorporate language that is consistent with any youth-
serving organization. The activities as well as the suggested
experiential reflection/discussion items within the sessions
may be customized to target the needs of a particular
audience.

We hope that you will find this training to be a valuable
resource to enhance the lives of young people, as well as
those who serve them.

References

Brendtro, L., Brokenleg, M., & Van Bockern, S. (2001). Reclaiming
Youth at Risk. Bloomington, IN: National Educational Service.

CSREES. (2001). National 4-H Impact Assessment Project.
Washington, DC. Retrieved from www.national4-hheadquarters.gov/
about/4h_programs.htm

Lerner, R. M., Lerner, J. V., Almerigi, J., Theokas, C., Phelps, E.,
Gestsdottir, S. Naudeau, S., Jelicic, H., Alberts, A. E., Ma, L., Smith, L.
M., Bobek, D. L., Richman-Raphael, D., Simpson, |., Christiansen, E.
D., & von Eye, A. (2005). Positive youth development, participation in
community youth development programs, and community contributions
of fifth grade adolescents: Findings from the first wave of the 4-H Study
of Positive Youth Development. Journal of Early Adolescence, 25 (1),
17-71.
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0e® OVERVIEW OF EIGHT ESSENTIAL ELEMENTS
OF PosIiTivE YOUTH DEVELOPMENT PROGRAMS

Concept: Belonging 5. Essential Element:

1. Essential Element: A Positive
Relationship with a Caring Adult
A caring adult acts as an advisor, guide and
mentor. The adult helps set boundaries and
expectations for young people. The adult
could be called supporter, friend, or advocate.

2. Essential Element: An Inclusive
Environment
An inclusive environment is one that creates
a sense of belonging, and encourages and
supports its members with positive and
specific feedback. Healthy groups celebrate
the success of all members, taking pride in
the collective efforts of all participants.

3. Essential Element: A Safe Emotional
and Physical Environment
Youth should not fear physical or emotional
harm while participating in a 4-H experience,
whether from the learning environment
itself or from adults, other participants or
spectators.

Concept: Mastery

4. Essential Element:
Opportunity for Mastery
Mastery is the building of knowledge, skills,
and attitudes and the demonstration of the
competent use of this knowledge and skill by
a proficient practitioner. The level of mastery
is dependent on the developmental ability of
the individual or youth. The development of
mastery is a process over time.

% The 4-H Name & Emblem is protected under 18 USC 7

Engagement in Learning

An engaged youth is one who is mindful

of the subject area, building relationships

and connections in order to develop
understanding. Through self-reflection, youth
have the ability to self-correct and learn from
experience. The engaged learner has a higher
degree of self-motivation and an inexhaustible
capacity for creativity.

Concept: Independence

Essential Element: Opportunity to

See Oneself as an Active Participant in
the Future

The ability to see oneself in the future is

to have hope and optimism to shape life
choices, which facilitates the transition into
participating in the future.

Essential Element:

Opportunity for Self-Determination

Believing that you have impact on life’s events
rather than passively submitting to the will and
whims of others is self-determination. Youth
must develop a sense of influence over their
lives, exercising their potential to become self-
directing, autonomous adults.

Finding yourself begins with losing yourself
in the service of others. Service is a way
for members to gain exposure to the larger
community and, indeed the world itself.



WORKING WITH ADULT LEARNERS o ® ®

As a facilitator, it is important to help the participants in your group feel comfortable and
ready to learn. Motivating adults to attend training can be challenging. Adults are motivated
for different reasons. Some attend training for social reasons such as making new friends.
Others go to fulfill requirements for employment or volunteer service, to learn something
new, or just to have a break in routine. Whatever their reasons for attending, adults have
special needs and requirements as learners that differ from youth. Malcolm Knowles’
research discovered five assumptions about adult learners that will be helpful as you plan
your training sessions.

1. Self-Concept: Adults are autonomous 3. Readiness to Learn: Adults are goal-

and self-directed. Your group of oriented. They signed up for the training
participants may have specific questions for a reason. Instructors and facilitators
about youth development and 4-H. must show participants how this
|dentify these topics at the start of opportunity will help them attain their
training and try to include them when goals. Discussing and reviewing the
possible.This helps the sessions’ lessons at the beginning of the session
relevancy to participants’ needs and will help adult learners know the goals
interests. An important role as you and course objectives and how they
begin is to help participants see how the relate to their personal goals.
training can aid them in reaching their
own goals. 4. Orientation to Learning: Adults want
to learn relevant information; they must
2. Experience: Adults have accumulated see a reason for learning something.
many life experiences and knowledge Learning should be applicable to their
that may include work-related activities, future work as 4-H youth leaders and
family responsibilities, and previous volunteers. Therefore, instructors must
education. Your job as facilitator is to identify objectives for adult participants
help connect new learning about child before the course begins.

development, positive relationships, o
safety, learning, skill developmentand 9. Motivation to Learn: Adults are

service to their existing knowledge and practical. Facilitators should focus on the
experience base. To help do this, make most useful aspects of a lesson since
sure you allow time for participants the participants may not be interested
to share relevant experience and in the knowledge for its own sake, but
knowledge. rather are looking for ways to apply

the knowledge. Be sure to use varying
examples to illustrate important points.

References
Knowles, M (1973). The adult learner: A neglected species. Madison, WI:Gulf Publishing Co.

Copyright © 2016 National 4-H Council. All Rights Reserved.



o ® o WORKING WITH ADULT LEARNERS

Respect for Adult Learners

It is critical to show respect to adult learners who have experience working with youth. The
facilitator must acknowledge the wealth of experience that these adult learners bring to the
class. Treat adults as equals in experience and knowledge, and encourage them to voice their
opinions openly throughout the training.

Supporting Adult Learners

To support adult learners, it is important to recognize that individuals learn at different speeds
and in different ways. Some adults who attend your sessions may be anxious or nervous when
faced with a new learning situation. Using a fun ice-breaker is a good way to relax participants.
(See Curriculum Appendix p.100, Ice Breakers.) Establish a friendly, open tone for the lessons.
Get to know the participants’ names. Establishing this atmosphere helps to develop rapport,
decrease stress, and increase learning. Enhance learning by using positive reinforcement. Use
the variety of teaching techniques provided in the curriculum. Some learners need to see printed
resources (provide handouts for visual learners) while others need information repeated verbally
(use role-play and discussion for auditory learners). Others learn best by making something
(include handouts for activities for kinesthetic learners). For some learners, one sense is used
more than others to learn or recall information. Through the activities, this curriculum is designed
to stimulate as many senses as possible in order to increase learning among all participants.

Your goal as a facilitator is to help participants learn and retain the information. To retain
information, learners must see meaning or purpose for the information. Using the discussion
questions at the end of each activity and the program checklist found in the curriculum
appendix will help participants see how the new information can be useful not only in 4-H youth
development programs but in other areas of their lives.

Source: 4-H/Army Child & Youth Services Facilitator Guide: Training for Adults Who Babysit © 2007

Accommodating Learners’ Needs

As a teacher and facilitator, it is important to plan for and make accommodations for any
participants with special needs. This is best accomplished by including a statement on the
registration form asking if the individual has any special needs related to accommodations

for accessibility, physical activity or food service. If you are not sure of the appropriate
accommodation, contact the individual and ask what would work best. You may also want to
ask participants at the beginning of each session (when sessions are conducted independent of
each other) if there are any accommodations that would help them feel more comfortable or be
more successful in the training.

% The 4-H Name & Emblem is protected under 18 USC 7



EXPERIENTIAL LEARNING MODEL o ® o

A supportive adult helps youth discover what they are learning as part of their experiences and to pursue
deeper understanding to be able to apply what was learned in other life situations. 4-H youth programs
promote life skill development through use of a five-step experiential learning model.
Experiential learning can occur when youth are involved in a project or activity in which they:

v" look back at their experience critically

v determine what was useful or important to remember

v apply this new information in real life situations

v' are encouraged to think, work harder and ultimately learn more thoroughly than is possible
through just showing or telling.

Leaders can facilitate such learning through the Experiential Learning Model by:
v setting aside enough time for reflecting on the experience
v" asking the right questions
v" planning developmentally appropriate experiences that lead to reflection
v listening carefully
v' supporting each youth’s unique learning style

Youth do before being
told or shown how.

Youth share how
they will use the
project and life skill
practiced in other
parts of their lives.

Apply

Experiential
Learning
Model

Youth describe the
experience and
their reaction.

Youth relate the
project and life skill
practiced to their own
everyday experiences.
Pfeiffer, J.W., & Jones, J.E., “Reference
Guide to Handbooks and Annuals”

© 1983 John Wiley & Sons, Inc.

Youth discuss what
was most important Reprinted with permission of John Wiley
about what they did. & Sons, Inc.

Copyright © 2016 National 4-H Council. All Rights Reserved.



EXPERIENCE—The hands-on action
step.Youth do their project before they are
shown or told how to do it. Remember its
important to not rob youth of their discoveries.
Youth must experiment with new ideas,
interests, projects, etc., first-hand.

The following ideas for questions can help you
utilize the whole experiential learning process.

. SHARE—Describe what was done.
Promote discussion by asking the following:

What kinds of hopes and dreams did you have
for your 4-H experience this year?

What did you do? Where did you go? What
was your goal for this project/activity when you
began?

What did you do to plan your project/activity?

Tell me about your most/least favorite things
about working on your project/activity.

What did you learn while doing this project/
activity? How did you feel? What was easiest?
What surprised you?

What did you learn about yourself? How did
you share your project/activity with others?

PROCESS—Identify common themes
and discover what was most important
(the life skill) about the project, activity,
or service opportunity.

Use the following process questions:

What did you learn about yourself by doing this
project/activity? How did others help you?

How did you make your decisions? What steps
did you take?

What did you learn about making decisions?
What made this a good project/activity?

What were some of the common themes or
thoughts you had?

What problems came up over and over? How
did you handle them?

What would you do if ?

% The 4-H Name & Emblem is protected under 18 USC 7

EXPERIENTIAL LEARNING PROCESS (QUESTIONS

What was the most challenging part of your
project/activity? Why? How did you solve it?
What did you learn from this project/activity that
you didn’t know before?

What suggestions would you have for someone
else who wanted to do a similar project/activity?
Why does it matter (to you or anyone else) that
you did this project/activity?

What life skill(s) were you developing through
your project? Why is the life skill important?

What did you learn through sharing with others?

What new questions do you have about
yourself and others?

. GENERALIZE—So what?

Identify how to use what's been learned in real
life. These questions transition the experience

or “product” itself to the skill being practiced in

real life. They explore the nature of the life skill
and help participants reflect on how the life skill
has been developed through their experiences.
Generalizing sets the stage for applying the life
skill in new situations.

What key points have you learned?

Have you had similar experiences related to
this project/activity?

Where have you faced similar challenges in
your life?

How is this life skill important to you?
Where might this situation occur in the future?

Discuss another time when you had fun and
learned new things at the same time.

Why is it important to have plenty of information
before making decisions?

Describe what you learned about your decision-
making skills?

What did you learn about your own skill in
communicating with others?

How would you describe your skills regarding
?

What advice would you give to someone who
wants to learn about this life skill?



EXPERIENTIAL LEARNING PROCESS QUESTIONS (CONT.) 0q®

APPLY—What’s next?

These are the questions the experiential
learning process has been building toward.
Adults can help youth show that they have
gained knowledge and practiced the life skills
learned rather than solely focusing on the
subject matter.

How do you think the project/activity relates to
your everyday life?

Why was this project/activity important to you?

What have you learned about yourself?
Others?

Are there principles or guidelines you can use
in real-life situations?

What similar situations have you experienced?

* How can you use these skills in different
situations?

* In what ways do people help each other learn
new things?

+ How will you act differently as a result of this
experience?

» List some ways you can learn new things?

* What are qualities that you think are important
in a leader?

» If someone helped or mentored you in this
project, what would you tell him/her you learned
and what difference it has made in your life?
How would you express your appreciation?

Adapted from the 2005 Minnesota 4-H Curriculum Committee: Jim Deidrick, Volunteer Leadership Development Educator;
Shirley Doering, Regional 4-H Extension Educator; Donna Geiser, Regional 4-H Extension Educator; Holly Kanengieter,
Regional 4-H Extension Educator; Barb Piehl, Regional 4-H Extension Educator; Anne Stevenson, Regional 4-H Extension

Educator

(Y-

9
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General (For Use in All Sessions)

O

OO0OOOoOoOooOooaoO

Flat working surface

Flip chart paper or newsprint (lots of it)
Markers

Pencils

Sticky notes in a variety of sizes
Masking tape (2 or more rolls)

2 or more pairs of scissors

2 or more rolls of Scotch tape

Chef’s hat and/or apron

Session 1: Key Ingredients

O

O

Large visual of pizza (divided into 8 slices)
drawn on flip chart paper OR the pizza poster
(included in the Essential Elements Training Kit)
Props such as a chef’s hat or apron (available
at 4-HMall.org)

Blank pizza handouts (copies of p. 18,

one per person)

Pizza slice visuals: Copies of pp. 20-27

(8 total, 1 copy of each page)

Program Characteristic Cards* (included in the
kit; also included in the curriculum on p.28)
Essential Elements Pizza slice handouts
(Duplicate p. 19 on card stock; Make one copy
of each pizza slice handout per group)
Cardstock (1 sheet per participant)

Session 2: A Positive Relationship with a
Caring Adult

O

O
O
O
O

O

O

O

Playdough (4-6 containers--varied colors)
8 .5 x 11 paper (two sheets per person)
20 pipe cleaners-varied colors

Glue stick — 1 or 2

Construction paper — 8-10 pieces—varied
colors

Set of Caring Adult Instruction Cards* (included
in the kit; also in the curriculum on p.36)

Brads (10-12)
1 large ball of yarn/string

% The 4-H Name & Emblem is protected under 18 USC 7

EsSENTIAL ELEMENTS TRAINING SupPLY LIST

Session 3: A Safe Emotional and Physical
Environment

O

O
O

4 sets of 20 dominoes (or one set for each
table)

“Davey’s Story” (included in curriculum, p. 42)

Program Delivery Method Cards* (included in
the kit; also in the curriculum on p.43)

Session 4: An Inclusive Environment

O
O
O

O

O

O

Several decks of common playing cards
Copies of “A letter to me” or plain stationary

1 elastic or fabric headband for each group
member

Plain letter-size envelopes (1 for each
participant)

Construction paper cut into approximately
1.5 X 8.5 inch strips (6 per participant)
One glue stick per table

Session 5: Engagement in Learning

O

Oo0Oo

OOooOooOooOoao

O

Vanilla pudding, individual servings (1 cup per
participant)

Liquid food coloring

Milk () cup for each participant)

6—8 oz.clear plastic cups (1 per person) NOTE:
Cups must be clear.

Spoons (1 per person)

Serving dishes and spoons for each topping
Several different cereals (Va cup per person)
Raisins (V4 cup per person)

Chocolate chips (V4 cup per person)

One copy of Teaching Strategy Cards* (included
in the kit; also included in curriculum, p.58)
Copies of 4-H History Facts (included in
curriculum on p. 59)

A variety of 4-H project activities with
experiential questions removed (optional)

*Cards in the kit should be cut apart by the
facilitator in advance of the training sessions.
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Session 6: Opportunity for Mastery

O

O

O

O

Age Group Cards* (included in the kit; also
included in the curriculum on p. 65)

Project Area Cards* (included in the kit;
also included in the curriculum on p. 66)

Copies of Ages and Stages handouts
(included in curriculum Appendix, p. 107 )

4 empty pizza boxes (any size)

Session 7: Opportunity to See Oneself as
an Active Participant in the Future

O
O

O

Large marshmallows, 10 to 15 per group
Toothpicks, 10 to 15 per group or spaghetti -
1 handful of uncooked (same amount/group)
Paper plates, 1 per group

Wrapped candy bars (with ingredient list),

1 per person

Candy Bar Job Search handouts (included
in curriculum, p. 71)

SMART Goal Scenario Cards* (included in
the kit; also included in the curriculum on

p. 72)

Session 8: Opportunity for Self-
Determination

O

O

Agreement signs (included in curriculum,
p. 79)
Scenarios (included in curriculum, pp. 81-86)

Session 9: Opportunity to Value and
Practice Service to Others

O
O
O

Sticky notes
Digital Camera

Service Learning Planning Worksheets
(included in curriculum, pp. 92-93)

Session 10: Pizza Supreme: Putting it all
Together

O

O
O

Flip chart paper with a pizza with delivery
methods written on the slices

Sticky notes

Paper

Chef’s hat or apron (available for purchase
at 4-HMall.org)

*Cards in the kit should be cut apart by the
facilitator in advance of the training sessions.

Copyright © 2016 National 4-H Council. All Rights Reserved.



1%
C..

SEsSION 1—THE KEY INGREDIENTS
(An Overview Lesson)

Introduction to Session

Each of the eight Essential Elements is vital to the growth and development of youth. It is the combination
of the elements that creates a positive environment for youth development to occur. By intentionally
including these elements in program design, youth have the ability to participate experientially in activities
and events, feel nurtured in a safe environment, master new skills and abilities, and feel that they are
contributing to their environment and communities in a positive way.

Goal of Lesson

To help adults working with youth gain awareness of the eight Essential Elements of positive youth
development, as well as their role in intentionally planning, implementing and achieving a balanced youth
development program

Objectives
Participants will:

List the eight key elements of positive youth development used by 4-H
Give a definition or an example of each element

Relate the model to one’s own experiences in working with youth

Materials Needed
Cardstock (one sheet per participant)
Markers

Large visual of pizza (divided into 8 slices) drawn on flip chart paper OR the pizza poster
(included in the Essential Elements Training Kit). This poster can be taped to a wall or mounted
on flip chart paper.

Blank pizza handout (copies of p. 18, one per person)

Pencils

Sticky notes

Pizza slice visuals: Copies of pp. 20-27 (8 total, 1 copy of each page)
Masking tape

Props such as a chef’s hat and/or apron (available at 4-HMall.org)

Program Characteristic Cards (5 sets of cards are included in the Essential Elements Training Kit.
Cards are also included on page 28. Cut cards apart. Use one set of cards per group.)

Essential Elements pizza slices handouts (Duplicate p. 19 on card stock; Make one copy of each
pizza slice handout per group)

Note to presenter: Copying materials on cardstock and laminating will allow for future reuse of materials.

% The 4-H Name & Emblem is protected under 18 USC 7
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Time to complete lesson: Approximately one hour

Getting Acquainted: Design a Personalized Vanity Plate

Do the Ice Breaker

All participants will fold a sheet of card stock in half lengthwise. On one side of the fold, participants will
write their first name on the cardstock. On the other side, they create a vanity license plate that describes
something about themselves (likes, hobbies, family, talents, etc.). A vanity plate can be a combination of

up to eight letters and numbers.

Example: In this example, we learn that Tanya is a pizza lover.

Once all participants have created a vanity plate, participants will share their vanity plates and their

significance.

Activity One: Sorting the Toppings

Do the Activity

1. Give a general introduction to the session and
its purpose. Ask participants how pizza and
youth development are similar.

2. Make an analogy with key ingredients of
pizza and positive youth development.

3. Compare what pizza and the essential
elements for youth development have in
common as suggested below.

‘Just as there are key ingredients needed

for making good-tasting pizza, there are key
‘ingredients” or elements for quality youth
programs. There are many different ways to make
a pizza (pepperoni, vegetarian, thick or thin crust,
different cheeses, etc.). Even though all pizzas are

not alike, we still recognize them as pizza. Just

as not all pizzas are alike, not all 4-H (or youth)
programs look the same either. We can recognize
these different varieties of pizza as PIZZA

because they contain some basic ingredients in
common, and we can identify certain common, key
ingredients that make quality youth programs.”

4. Go around the room and ask individuals to
share something about their 4-H background.
The participants are the “key ingredients”
of this session, so it is important to know some
information about them. If the participants are
familiar with each other, it is still important to
take this step. You can facilitate this sharing by
asking them to complete a specific statement,

Copyright © 2016 National 4-H Council. All Rights Reserved.
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such as: “The thing | like best about 4-H. . .)”
“One of my most memorable 4-H moments was. ..,
“The reason | am a 4-H adviser is. . .” and so
forth. If time is limited, you may have to move
the discussion along more quickly.

Distribute the blank “pizza” handout. (page 18,
one per person) In each “slice” or space, ask
participants to write down what they think is
one of the key elements or “ingredients” of
positive youth programs.

. After they have filled in the slices, ask each

person to pair up with another person and
compare notes (or a small group of three,
depending on the total group size). Give them
several sticky notes. Ask them to agree on
several ingredients and write down the word
or phrase on the sticky note paper, one idea
per paper. Tell them this information will be
used in the next part of the discussion.

Share

Use the pizza poster included in the kit or
draw a large outline of a pizza, divided into
8 slices on chart paper.

Ask participants to share what they have
written.

As they share, put their sticky note with the
word or phrase in one of the large slices of
the pizza outline on the chart paper posted
in front of the participants.

Put all similar responses in the same slice.
For example, if someone says “role model,”
put their sticky note on one of the slices that
you have designated as the slice for caring
adults; “provides guidance” would go in

the same slice. If the individual shares
“youth set goals,” this would go in the self-
determination slice.

Continue this process, being sure that all in
the group are encouraged to give
responses.

% The 4-H Name & Emblem is protected under 18 USC 7

Process

Using the pizza slice visuals provided,(pp
20-27) begin the discussion of the first element.
Each slice of pizza has a key word for each
essential element to remind you of the main
concept of that element (e.g., “adults” for
positive relationship with a caring adult).

As you talk about each element, tape the
corresponding slice to the large pizza outline
(circle divided into 8 slices) on the flip chart
paper, displayed so all can view. You can put
the pizza slices over the sticky notes or
assemble a new pizza on chart paper.

Give a basic description of the element using
examples from your own experience as well as
the information provided in the participant
sharing activity (see the Overview of Essential
Elements in the Appetizers section of the
curriculum)

It may help to present the elements in the following
order:

ADULTS

SAFE

INCLUSIVE

LEARNING

MASTERY

FUTURE
SELF-DETERMINATION
SERVICE

Move on to the next element in a similar

manner. Continue until all eight elements
have been discussed.

© N O Ok wDhd =

Note: Not all of what participants shared may be
represented in this model within the 8 essential
elements model (e.g., adequate funding, recruitment,
transportation, etc.). If there are items identified that
did not fit, add them around the edge of the large
pizza model. Mention these briefly and explain

why they are important. These are the parts of the
program that might be considered more management
or administrative, and they usually cut across the
elements rather than relate to only one element.

15



16

Generalize

Think about another situation where you work
with youth or have observed others working
with youth. For example, consider a church
youth group, a sports team etc.

To what degree are the essential elements
present?

How would the incorporation of the essential
elements impact the youth involved?

How would the activities be different?

Apply
What are some ways that you provide

opportunities to develop <ELEMENT> in our
county or club 4-H program?

How could you do a better job with
<ELEMENT> in your 4-H program?

Which element do you consider a strength in
your program?

Which element could you strengthen or
improve on?

How can you implement those improvements?
Summarize the discussion. Intentional inclusion of
the essential elements will help to ensure that

high quality youth development experiences are
provided for our young people.

Activity Two: Small, Medium, or Large?

Do the Activity
1. Divide participants into groups of 4-5.

2. Distribute a set of the Program Characteristic
Cards (included in the kit and also on pp. 28-
30) and an Essential Elements pizza handout,
(see pg.19) with each element written on a slice
to each group.

3. Have one group member read each Program
Characteristic card aloud to his or her group.

4. Have the group sort the Program Characteristic
Cards on to the Essential Element Pizza by the
Essential Element (or slice) supported by that
program characteristic.

5. Ask each group to discuss the cards and where
they should be placed.

Share

Once all groups have placed the Characteristic
Cards, lead a discussion with the large group to
compare how each pizza was “topped”. Ask each
group to share the cards they have placed on a
different essential element.

Process

In the large group, discuss the differences.

Generalize

Was it difficult to place the program practices and
characteristics on only one essential element? Why
or why not?

Apply

Ask each group to write 2-3 more program or
volunteer characteristics that they feel would
support one or more of the essential elements.
Write these on the blank cards provided.

Customer Survey

Use the Target evaluation and/or the
retrospective evaluation provided to evaluate
this session.

Copyright © 2016 National 4-H Council. All Rights Reserved.
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Digging Deeper
The Essential Elements Checklist in the Curriculum Appendix would be a follow-up activity to apply

the eight essential elements to a 4-H program. Take one aspect of the 4-H program (e.g., camp) or
a specific event and examine it from an essential elements perspective.

Contribution

Activity 1 is adapted from a lesson written in 2003 by Theresa M. Ferrari, Extension Specialist, 4-H Youth
Development, The Ohio State University, ferrari.8@osu.edu.
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SESSION 1—PROGRAM CHARACTERISTIC CARDS

28

If you purchased the full Essential Elements Training Kit, 5 sets of laminated Program ® o ®
Characteristic Cards are included. You will need to cut them apart. If you need additional
cards, you can duplicate these on card stock. Laminate if desired. Cut cards apart. One
set of cards per group will be needed. Include blank cards in each set.
The group
Program rules Put downs are has a goal
are enforced not allowed setting meeting
each year
.Youth. are involved The accomplishments Adults ev?luate
in solving challenges of the group demonstrations and
facmg the group are celebrated give constructive
or program feedback
An established Youth prepare Adulis greet
way of orienting demonstrations about youth as
new members exists their prajects they arrive
Youth plan Adults know Every point
and implement a about activities other of view is
food drive for than 4-H that youth acknowledged
needy families are involved in
Copyright © 2016 National 4-H Council. All Rights Reserved.
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Adults list Youth wlrife i
ults listen news articles an
yg'_‘lf_'hfgm;‘: to stories provide pictures about
fundraising event from youth their latest service
g in the group learning project to the
local newspaper
Adults know
Adults ask
. fg"l‘:x";':; th for opinions of Youth {fal‘l' n
; new skills
in the group youth in the group
. (ﬁldtw?o 2;'&1 Program allgwslyoufh
G | to use technology ;
their new learning to communicate with w,ﬁ“,‘,":{,iﬁ';",';’ﬂ,‘,’:"g
to workforce 4-Hers in another
opportunities country
Adults post
All youth have a noteworthy h
. n h
pogramirtar | sooompithmeteof | A4 ot o
identifying garment | members on a bulletin
board
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SESSION 1—PROGRAM CHARACTERISTIC CARDS

Youth help develop
program rules
and boundaries in
consultation with
adults

Adults listen

All youth
are accepted

The 4-H leader has
a time during each
meeting for hanging
out

Program rules
are discussed
at the first meeting

Copyright © 2016 National 4-H Council. All Rights Reserved.




1%
C..

SESSION 1—EVALUATION—THE KEY INGREDIENTS

We are interested in how you view your experiences with the Training on Essential Elements- Key Ingredients. Please circle the
answer that best describes how much you agree with the following statements both AFTER and BEFORE the training.

AFTER THE TRAINING BEFORE THE TRAINING
Strongly Disagree Neutral Agree Strongly Strongly Disagree Neutral Agree Strongly
Disagree Agree Disagree Agree

SD D N A SA

| can identify the key
ingredients (Essential
Elements) of Positive Youth
Development.

SD D N A SA

SD D N A SA

| understand and can explain
the essential elements to
others.

SD D N A SA

SD D N A SA

| can discuss the essential
elements with ease with
other volunteers/staff.

SD D N A SA

SD D N A SA

| can lead discussions
related to the activities used
to teach an overview of the
essential elements.

SD D N A SA

SD D N A SA

| can compare the different
ingredients that make a
youth program work.

SD D N A SA

SD D N A SA

| can distinguish each
essential element from the
others.

SD D N A SA

% The 4-H Name & Emblem is protected under 18 USC 7
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SESSION 2—A PosITIVE RELATIONSHIP WITH A CARING ADULT ® ® o

Definition
A caring adult acts as an advisor, guide and mentor. The adult helps set boundaries and expectations for
young people. The adult could be called supporter, friend and advocate.

Application

This is without a doubt one of the most important elements in youth programs. It is through relationships
with adults that all the other elements are possible.These relationships are important for all youth, but
particularly for those who have less-than-positive family situations. Research has shown that such
relationships can act as a protective factor against other potential problem behaviors. We particularly
want youth to be involved with adults who are what we call autonomy-oriented as opposed to control-
oriented. These adults are those who let youth run the meetings and make decisions in a way that’s
appropriate for their age and development (adapted from Ferrari, 2003).

Introduction to the Session

Positive relationships with caring adults are found in all youth program settings, from youth camps

to classrooms and from the local youth center to the library. Adults serve as volunteers, teachers,

and parents as well as advisors, coaches, mentors and others who foster relationships with young
people (e.g., by showing interest, listening). All are equally important in each delivery mode of the 4-H
experience. These adults may serve as facilitators in clubs, special interest and project groups, school
enrichment and camping programs. As youth-serving organizations continue to embark upon new levels
of preparing youth, adult involvement will remain at the core of its success. These activities explore the
critical characteristics and roles of successful caring adults.

This Element is present when adults: Goal of Lesson

Address youth members by first names. To become familiar with the attributes of a Caring
Know the interests of youth members. Adultin youth programs
Pay attention to the activities of individual L.
youth members outside the meetings, Objectives

as well as events and activities of the Participants will:

organization. . N
Identify an adult who had a positive

influence on them and the qualities that

Ways to support this Element: made that person a positive influence.
Train adult leaders in listening skills. Be able to describe the qualities of a caring
- adult.
Use nametags to help everyone participate
on a first-name basis. Identify ways that they can intentionally
strengthen the role of a caring adult in their

Structure group activities so that both youth
and adults have time to learn about one
another.

Encourage adults to interact with youth, not ~ Activities
merely act as chaperones or supervisors. What is a Caring Adult?

Web of Support

4-H program.

Copyright © 2016 National 4-H Council. All Rights Reserved.
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Materials Needed
Playdough— 4-6 containers, varied colors
20 pipe cleaners, varied colors
Glue stick—1 or 2
Scotch tape, 1 or 2 rolls
Brads, 10-12
Markers, 8 —12, varied colors

Flip chart paper

Time to complete lesson: Approximately one hour

A ball of yarn or string
Scissors—3 or 4 pairs

Construction paper—8-10 pieces, varied
colors

One set of Caring Adult Instruction Card
(included in Essential Elements Training Kit)
for each group of 4-6 people. The same card
can be distributed to more than one group

if you have more than 42 people or don’t
have all the supplies needed for each activity.
The cards are also located on page 36.

Opener: Think of a non-family adult who has had a positive influence on your life. In one or two words,
describe a characteristic of that person. Share with people at your table.

Activity One: What Is a Caring Adult?

1. Prior to the activity, divide the supplies
according to what is needed by each group
(see listing below).

2. Divide participants into groups of 4-6 people.
This can be done creatively with a game or
activity. Have groups send one person to the
front to get the instruction cards and supplies
needed for their group.

Activity Supply List

“Drawing Conclusions” — a piece of flip chart paper
and markers

“Sculpt This” — playdough

“Radio This” — this activity requires group
members to have creativity potential and
confidence to sing to the rest of the large group —
paper and writing utensils

“Debit Card” — piece of flip chart paper and marker

“Webster Says” — piece of flip chart paper and
markers

“Take that to the Cleaners” — pipe cleaners,
scissors

% The 4-H Name & Emblem is protected under 18 USC 7

“Build It and They Will Come” — construction
paper, scissors, markers, glue, tape, and brads

Do the Activity

1. Have groups read the instructions and follow
the directions for their activity.

2. Allow about 10-15 minutes, depending on how
well groups are working.

Share

Have each group share what they made/did
identifying the qualities of a caring adult.

Have each group share how they came up
with what they identified.

Process

Have the group list common qualities of a
caring adult that were identified by more
than one group.

Have the group identify any qualities that
were found by only one group.

33



Generalize

Ask the participants how they felt about
getting different materials than other groups.

Did they wish they had gotten the playdough
or were glad they hadn’t? Why?

Ask the group to identify the different
learning styles that the activities address
and which activities appealed to which
styles? Talk a little bit about visual, auditory,
and kinesthetic learning. How can we use
that information as we train volunteers or
work with 4-H youth?

2’
Q..

Apply

Ask participants how can we use this
information about caring adults and their
qualities?

What does that caring adult look like in your
4-H work?

How can we transfer those qualities into
actions when working with youth? Did the
activities bring to mind any particular action
that you do or don’t do when working with
youth?

Did the activities remind you of another adult

and how he or she behaves or doesn’t
behave when working with youth?

Ask if these activities were fun and if they
have ever had fun and learned new things at
the same time and if so, when.

Activity Two: Web of Support

Process

Describe the web. What does it look like?
Does it remind you of anything? What are its
strengths and weaknesses?

Do the Activity—Use a large ball of yarn or
string.

1. Have group form a circle, sitting or standing in
close proximity to each other.

2. Have one person begin the activity by holding
tight to the end of the yarn and tossing or rolling
the ball of yarn to someone across the circle.
When tossing the yarn to the next person, each
participant should share one of the qualities
that they feel a caring adult should possess.

Eliminate one or more traits (drop yarn),
what happens to the web?

Generalize—Ask participants:

What qualities of the web are similar to a

3. The person who receives the ball of yarn caring adult?

pinches a section of the yarn to hold onto it,
and then tosses the ball across the circle while
adding another quality of a caring adult. This
continues until everyone in the circle is holding
onto the yarn.

What analogies can we make to the role
we need to play as caring adults? What
would we need to do to make the web
stronger? Can we draw any parallels to
being deliberate and intentional when
working with youth?

Share

Discuss how group members felt about Apply—Ask participants:

being a part of the activity.
What can we gain from this activity to use
when working with youth? In what ways do
people help each other learn new things? In

what other ways could this activity be used?
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Customer Survey

Use the Target evaluation and/or the
retrospective evaluation provided to
evaluate this session.

Essential Elements Program
Checklist

Evaluate your program for evidence of the
essential elements of successful, positive
youth development programs by referring
to the Essential Elements Program
Checklist in the Appendix on p.103.
Explore additional strategies for deliberate
and intentional ways to incorporate

the essential elements in the Web
Appendix at: www.4-h.org/resources/
essentialelements

Digging Deeper

Knee to Knee Activity

The directions for this activity can be found in
the ice breakers section in Appendix A. Use the
following questions to explore this topic in more
depth:

e Do teens ever play the role of “caring
adult” within 4-H programs? If teens do
so, where and when might that occur?

® Do some youth seem to need more
“caring” than others? Why?

® How can you influence all the adults in
your program to be “caring adults”?

® \What are the challenges that keep adults

from being as caring as they need to be?

References

Ferrari, T. M. (2003).The key ingredients [Lesson plan].
(Available from Ohio 4-H Youth Development, 2201 Fred
Taylor Dr., Columbus, OH 43210).
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CARING ADpULT INSTRUCTION CARDS

“Drawing Conclusions”

Stop for a moment and consider the words
“Caring Adult.” Close your eyes and relax. What
mental images or pictures do you see when
you think about this concept? Using a piece of
flip chart paper, draw the image(s) that comes
to mind to best portray a caring adult.

“Sculpt This”

Stop for a moment and consider the words
“Caring Adult.” Close your eyes and relax.
What mental images or pictures do you see
when you think about caring adults, their
roles, characteristics, or qualities? Using the
playdough, sculpt an object(s) that depicts this
image.

“Radio This”

Stop for a moment and consider the words
“Caring Adult.” Close your eyes and relax. What
words come to mind to describe caring adults
and their roles, characteristics, or qualities?
Using the music from a song that you know,
write a jingle or song using those words. Be
prepared to sing the song as a group.

“Debit Card”

A Martian has just landed on earth. He has
intercepted radio signals from Earth that describe
the activities of the human species called “Caring
Adult.” They are curious about this species and
ask you to define the concept. However, due to
an overextended galactic debit definition card,
the definition must be limited to 20 words or less.
What definition would you give?

If you purchased the full Essential Elements Training Kit, 1 set of laminated Caring Adult Instruction Cards
are included. You will need to cut them apart. If you need additional cards, you can duplicate these.

“Webster Says”

Stop for a moment and consider the words
“Caring Adult.” Close your eyes and relax. What
words come to mind to describe caring adults,
and their roles, characteristics, or qualities?
Make a list of those words that define and
describe a good caring adult.

“Take That to the Cleaners”

Stop for a moment and consider the words
“Caring Adult.” Close your eyes and relax.
What mental images or pictures do you see
when you think about caring adults, their roles,
characteristics, or qualities? Using the pipe
cleaners, shape them into something that
depicts this image.

“Build It and They Will Come”

As a group, work together. Stop for a moment
and consider the words “Caring Adult.” Close
your eyes and relax. What mental images or
pictures do you see when you think about this
concept? Using the construction paper and
supplies, cut out images that come to mind to
best portray a caring adult. You may glue or
tape them to the piece of flip chart paper.
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SESSION 2— EVALUATION—
A PosITivE RELATIONSHIP WITH A CARING ADULT

We are interested in how you view your experiences with the Training on Essential Elements- Key Ingredients. Please circle the
answer that best describes how much you agree with the following statements both AFTER and BEFORE the training.

AFTER THE TRAINING BEFORE THE TRAINING
Strongly Disagree Neutral Agree Strongly Strongly Disagree Neutral Agree Strongly
Disagree Agree Disagree Agree

sSD D N A gsA | I recall the key points in a sSD D N A SA

caring relationship between
a youth and an adult
volunteer.

| can repeat the important sD D N A SA
concepts of a positive
relationship with a caring
adult to other volunteers/staff.

SD D N A SA

| understand the importance
of a positive relationship with
a caring adult.

SD D N A SA SD D N A SA

SD D N A SA | am able to explain to others SD D N A SA
new concepts relating to
positive relationships.

| can choose activities to
SD D N A SA teach the key concepts SD D N A SA
of positive relationships

between youth and adults.

SD D N A SA | know the difference SD D N A SA
between a positive and a
negative relationship.

SD | D N A SA | | can appraise youth Ssb| D N A SA
development environments
to determine if they support
positive relationships.
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SESSION 3—A SAFE EMOTIONAL AND PrysicAL ENVIRONMENT @@ ¢ @

Definition
Youth should not fear physical or emotional harm while participating in a 4-H experience whether from the
learning environment itself or from adults, other participants, or spectators.

Application

A safe environment seems self-explanatory. Safety is a very basic need. We want the physical
environments where our programs take place to be safe. That is, they need to be free from danger and
adequately equipped for the activities that will take place. Prior to any program, we want to consider the
possible risks involved and eliminate or manage those risks. That's why we have lifeguards at camp
waterfronts. This is also why many after-school programs have sign-in and sign-out procedures, and why
others walk their participants home at night. It's also why we have medical releases and background
checks.

Physical safety is not the only aspect to consider. We also want environments to be emotionally safe.
That means that participants are not afraid that they will be made fun of, insulted, or threatened (adapted
from Ferrari, 2003).

Introduction to the Session

There are things we all recognize or have contact with that can be physically or, more important,
emotionally dangerous. Often adults are aware and accommodate for physical dangers such as slippery
floors, faulty equipment, horseplay or carelessness. Emotional dangers, however, are many times harder
to identify, are often more damaging, and the effects can last a lifetime. Most youth are resilient enough
to bounce back from minor set-backs or dangerous situations but ongoing exposure to unsafe emotional
environments can contribute to a long- term lack of confidence and feelings of inadequate self-efficacy
(a perception of the ability to influence one’s future in a positive way). In this session, emotional safety is
discussed in Activity 1, while Activity 2 looks at ways to be proactive in creating a safe environment.

This Element is present when: Ways to support this Element:

Youth groups do not tolerate bullying,
cliques or put-downs.

Adult leaders and volunteers are screened
before they begin working with youth
groups, and are continually trained in safety
and child protection.

Adults plan safety aspects and evaluation of
risks (physical and emotional) into all
meetings, camps, events, and trips.

Train adults to be consistent in how they
deal with misbehavior.

Make sure all leaders, adults as well as
youth, are trained in safety and risk
management practices.

Actively engage youth in planning,
implementing and evaluating programs.

Survey youth about ways to improve the
group’s environment.

Copyright © 2016 National 4-H Council. All Rights Reserved.
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“There can be no keener revelation

of a society’s soul than the way in which it
treats its children.”

Goal of Lesson

To help adults working with youth identify the
effects of unsafe environments and determine
ways to minimize risks and the long-term effects of —Nelson Mandela
exposure to unsafe environments

Materials Needed

Several dominos (20 or more) per group

Objectives

Participants will:

Recognize attributes of unsafe physical and Flat surface to work on (one per group)

emotional environments Chart paper and markers for each group
Identify strategies for minimizing physical or Markers
emotional risks

Lo “Davey’s Story” (on p. 42; one per group)
Activities ,

_ 1 set of Program Delivery Method Cards

Dominos for Davey (included in the kit and also available on p. 43)

Creating Safety Zones

% The 4-H Name & Emblem is protected under 18 USC 7
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Time to complete lesson: Approximately one hour

3

Activity One: Dominos for Davey

Do the Activity

1. Assemble the participants in small groups of
four to six members.

2. Give each group 20 dominos and a flat space
in which to work.

3. Read “Davey’s Story” aloud.

4. Have the participants actively listen and
stand a domino vertically on end each time a
dangerous or potentially damaging situation
presents itself. Have the dominos placed in a
line about %z inch apart.

5. When the story is finished, ask participants to
give the first domino in the line a push and see
what happens.

Share

What happened to your dominos? How is
this “domino effect” similar to what could
happen to Davey?

Process

How many times will Davey face negative
situations before all of the dominos fall and it
becomes too much for him to bear?

Generalize

Have the participants line their dominos up
in a line again.

Ask groups to think of positive things
that could happen at the 4-H meeting to
counterbalance the negative effects that
Davey has experienced. As your group
identifies each one, take a domino away.

What has happened to the domino effect of
negative influences in Davey’s life?

Apply

How did you feel when the story about
Davey was read?

In general, what were some of the negative
influences in Davey’s concept of himself?

Could those influences be present in other
situations in his life?

Rewrite Davey'’s story to take place in a 4-H
setting and focus on creating as many
positive experiences as possible.

Use the following story starter: Davey had a
rough week at school. In fact, he’s pretty sure no
one likes or accepts him. He secretly hopes that
when he gets up Saturday morning and goes to his
4-H meeting things will be better. Although he just
started, it seems like it could be a cool and safe
place to be. The leader even called him by name at
the first meeting just two weeks ago. It’s finally
Saturday morning and his parents drop him off at
the club meeting...
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Activity Two: Creating Safety Zones

Do the Activity

1. In the same small groups, provide chart paper
and markers for each group.

2. Give each group one program delivery
method card (community clubs, camps, school
enrichment, after school, project clubs, events
and activities, exchange trips, etc.).

3. Ask the group to consider and list physical
dangers (such as unsafe grounds or buildings)
and emotional hazards (such as older teens
picking on younger youth) related to the delivery
method assigned.

Share
What hazards did your group identify? Ask
each group to share their listing.

Process
What are the most serious consequences of
the emotional and physical dangers listed on
your chart?

Generalize
What might the possible losses be for youth
in our society should these negative emotional
and physical dangers be left unchanged?

Apply
As small groups, consider how these
dangers can be eliminated. Share with the
large group as time allows.

Customer Survey

Use the Target evaluation and/or the retro-
spective evaluation provided to evaluate this
session.

Essential Elements Program
Checklist

Evaluate your program for evidence of the
essential elements of successful, positive youth
development programs by referring to the
Essential Elements Program Checklist in the
Appendix on p.103. Explore additional strategies
for deliberate and intentional ways to incorporate
the essential elements in the Web Appendix at:
www.4-h.org/resources/essentialelements

*

Digging Deeper
When Stress Piles Up

Coping with just one stress is challenging, but when
multiple stressors impact a teen the cumulative
effect can be devastating. However, managing
multiple stressors can also build resilience. It's
dependent on how people view their capacity to
deal with stress and their access to resources that
help them cope. Providing a safe environment
where youth feel emotionally safe and where

they can discover inner capacities can help them
build the resilience necessary to manage multiple
stressors. This resilience will serve youth well as
they move through adolescence toward adulthood.

Learn more about McCubbin and Patterson’s work on
“stress pile-ups” in the Web Appendix at: www.4-h.org/
resources/essentialelements.

Bullying

Bullying is another example of a negative
environmental attribute that can cause great
emotional damage. Visit the following web site:
StopBullyingNow.com for information about bullying.

The National 4-H Recognition Model
Youth have very different needs depending on their
age, maturity and interests. Using the Recognition
Model as a guide to program design contributes

to creating an emotionally safe environment that
acknowledges individual developmental needs,
temperaments and preferences for recognition.
The National 4-H Recognition Model highlights five
ways to acknowledge youth involvement including
participation, progress toward self-set goals,
standards of excellence, peer competition and
cooperation. Find out more about this model from
your county extension resources and evaluate your
program for evidence of the key components.
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Davey’s Story

Davey was sleeping soundly when suddenly awakened by his brothers pounding on
his blanket and shaking him. “Davey, you lazy bum! Get out of bed and downstairs
before Dad has to come up here.” Davey gets out of bed, rubs his eyes, and gets
dressed. His mother sees him and tells him to go back and get another shirt because
that one is all wrinkled and has a tear. “You just don’t care how you look, do you?”,
his mother says. When Davey goes to brush his teeth, his older sister has locked the
bathroom door. He asks how much longer it is going to be and she yells back, “What
do you care—you’re the baby in the family, remember?” He goes to breakfast but
there is no toast and very little milk left to put on his cereal. Everyone else has already
left the table. As he leaves for school, his mother calls out to him, “Davey, you've
forgotten your lunch again. | don’t know what I'm going to do with you! You'd forget
your head if it wasn’t attached.”

As he gets to the corner, he sees his bus pull away and all the kids pointing and
laughing at him. Davey has to walk to school and is late. He has to get a late slip from
the office where he gets a lecture from the secretary about being more responsible.
Davey walks into class late and remembers he forgot to do his homework. He thinks,
“Oh, well, she doesn’t expect me to hand it in anyway. She doesn’t like me and didn’t
want me to be in her class in the first place.” His teacher asks him to stay in at recess
to finish his work while the others go outside to play baseball. He rushes through his
lessons and hurries outside but the others have already chosen teams. Davey stands
around for a while but nobody seems to notice him. Then, the PE teacher tells him to
join a team. One of the boys yells, “Hey Davey, we got stuck with you last time, give
the other team a sure OUT!”

Later that day, Davey gets his homework back with a low grade on it. The teacher puts
a sad face on the paper and writes, “Your work is too sloppy and careless.” When he
gets home, he learns that he will not get the dog he wanted for his 4-H project. “You're
just not responsible enough to take care of a dog, Davey,” his dad says. Later that
night, Davey goes to bed. He gets tears in his eyes as he thinks, “Nobody likes me or
even wants me around. | might as well give up!” Yet he secretly hopes that when he
gets up Saturday morning and goes to his 4-H meeting things will be better. Although
he just started, it seems like it could be a cool and safe place to be. The leader even
called him by name at the first meeting just two weeks ago.

oV



o SESSION 3—PROGRAM DELIVERY METHOD CARDS

® o If you purchased the full Essential Elements Training Kit, 1 set of laminated Program Delivery Method
. Cards are included. You will need to cut them apart. If you need additional cards, you can duplicate these.

_______________________________________________________________________________________________________

Community Clubs Project Clubs

.......................................................................................................

_______________________________________________________________________________________________________




SESSION 3— EVALUATION—A SAFE EMOTIONAL AND
PHysICAL ENVIRONMENT

3

We are interested in how you view your experiences with the Training on Essential Elements- Key Ingredients. Please circle the
answer that best describes how much you agree with the following statements both AFTER and BEFORE the training.
AFTER THE TRAINING BEFORE THE TRAINING
Strongly Disagree Neutral Agree Strongly Strongly Disagree Neutral Agree Strongly
Disagree Agree Disagree Agree
sSD D N A SA I can.define what sgfe SD D N A SA
emotional and physical
environments look like.
| can list various elements
sb | D N A SA | that create a safe emotional sb| D N A SA
or physical environment.
| can explain to other
SD D N A SA | volunteers/staff the SD D N A SA
importance of understanding
safe emotional and physical
environments.
SD D N A SA | | can evaluate safe versus SD D N A SA
non-safe environments in
youth-adult programs.
sSD D N A SA | can implement activities to SD D N A SA
further the understanding of
safe emotional and physical
environments.
sD D N A sA | | can recognize emotional SD D N A SA
and physical safety issues
in a youth development
program.
44 Copyright © 2016 National 4-H Council. All Rights Reserved.
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Definition
An inclusive environment is one that creates a sense of belonging and encourages and supports its

members with positive and specific feedback. Healthy groups celebrate the success of all members,
taking pride in the collective efforts of all.

SESSION 4—AN INCLUSIVE ENVIRONMENT

Application

An inclusive or welcoming environment goes a step beyond a safe environment. It is one where
individuals feel included as a part of the group and feel supported and encouraged. The feeling of
belonging to a group is very important to a young person. This is often why youth assume certain styles
of dress and behave in certain ways. There are some very simple ways to create belonging from club or
group membership cards to club or county t-shirts (adapted from Ferrari, 2003).

Introduction to the Session

One of the most pronounced developmental needs of adolescent youth is a sense of belonging or fitting
in. As youth age, the influence of parents and other adults becomes less pronounced and the influence
of peers increases. Status and peer influence often greatly affect how youth, especially adolescents,
form their sense of “self” and react in different situations. It is important to remember that peers are not
the only factors creating a sense of an inclusive or exclusive environment for youth. Adults can create an
atmosphere that promotes inclusion or exclusion. This session explores how status, peer influences and
environmental factors play out in a social setting and guide youth attitudes and interests.

This Element is present when: Provide many forms of recognition, not just

Youth members encourage each other to those who excel in competition with other
during fair judging, at sports events, or youth. (See National 4-H Recognition Model,
through academic challenges. available from your county Extension office

Members feel they belong to a specific club, for framework and ideas)

or group while knowing that they also belong Involve everyone right from the beginning
to larger state and national organizations through ice-breakers and other get

and efforts. acquainted activities.

Signs, banners, t-shirts and other _
recognitions identify the youth’s clubs, “I've learned that people will forget
organizations, and symbols. what you said, people will forget what

All members feel free to invite friends and you did, but people V',/,’” never forget how
welcome new members to events you made them feel.

throughout the program year. —Maya Angelou

Ways to support this Element:
Use buttons, t-shirts, hats or other symbols ~ Goal of Lesson

to signify group membership. To help adults working with youth recognize the
Actively seek out others to diversify group importance of inclusive environments and the
membership. factors that create a sense of exclusion or inclusion

among youth

% The 4-H Name & Emblem is protected under 18 USC 7
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Objectives
The participants will:

Recognize the effects that status and power
have on youth attitudes and interest.

Experience acceptance or rejection based
on status, peer pressure and power.

Examine strategies useful to the creation of
inclusive environments.

Activities
Chain of Diversity
A Trip to the Mall

X

Materials Needed

Several decks of playing cards

Headbands to hold playing cards
in place

Copies of “A Letter to Me” or plain stationery
Envelopes (one per participant)
Glue sticks

Six strips of colored construction paper per
person. Strips should be about 1.25 to 1.5
inches wide and approximately 8 inches
long.

Time to complete lesson: Approximately one hour

Introduction to Lesson

From the beginning of these sessions, what types of things did you see that were inclusive or exclusive in
making all participants feel important and valued? (List them if applicable.)

46

glue stick
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Activity One: Chain of Diversity

Goal

Participants will discover and recognize the many ways in which they are similar and are different from
others in the group as well as the ways in which each person is unique.

Do the Activity

1. This activity is a strong follow-up to an initial
discussion about differences and similarities
among people from different groups.

2. Introduce this activity by inviting participants to
think about some of their own similarities and
differences.

3. Pass bundles of colored strips of construction
paper around the room.

4. Ask each participant to take six strips.

5. Ask participants to think of ways in which
they are similar to and different from the other
people in the room.

6. On each strip, participants should write down
one similarity and one difference.

7. When completed, each person should have
written six ways in which they are similar and
six ways in which he or she is different from
other people in the room.

8. Tell participants to be prepared to share what
they have written on two of their strips with the
whole group.

9. If group members are having difficulty, give
some examples of ways that people may be
different or similar, such as appearance, birth
order, the type of community in which they live,
hobbies and interests, age, parental status, or
marital status.

10. Ask each person to share two ways he or she

is the same and two ways he or she is different

from the other people in the room.

11. Start a chain by overlapping and gluing
together the ends of one strip.

12. Pass a glue stick to each person and ask the

participants to add all six of their strips to the chain.
13. Continue around the room until all the participants

have added their strips to the chain. After the
discussion, display the Chain of Diversity on a

bulletin board or around a doorway of the meeting

% The 4-H Name & Emblem is protected under 18 USC 7

room. The Chain of Diversity will symbolize the
common aspects and the uniqueness that each
person contributes to the group.

Ingram, P. (2008). Diversity Activities for Youth and Adults.

Penn State Cooperative Extension, University Park, PA (used
with permission).

Share

Have participants share examples of what
they wrote on their strips.

Process

Ask participants to reflect on the many things
they have in common, as well as the ways
that each person in the group is unique.

Generalize

Conclude by pointing out that, even
though members of the group come from
different backgrounds, in many ways they
are the same.

What types of words would participants in
your 4-H program put on their strips?

How would this be different from other
groups they are a part of?

Apply
How does it make you or other participants

feel when you are more different than alike
in that group?
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Activity Two: Trip to the Mall

X

Obtain a deck of common playing cards and plan to use them all, depending on the size of your group.
If you have a larger group, you may need more than one deck.

Do the Activity

1. Give each participant a headband to hold his/
her card in place.

2. Ask participants to select a card from the
deck (face down) and, without looking at the
card, affix it to their forehead facing out. The
headband holds the card.

3. Each number represents a particular status.
Aces represent the highest, most esteemed
youth, seen as leaders, who have plenty of
available resources and whom all other youth
respect and listen to. Others who also have
face cards or high numbers are treated with
a similar measure of respect and admiration.
Those with low numbers are not to be trusted
nor given much notice. Persons with numbers
in between are neither the most important nor
are they least important.

4. When each person has a card on his/her
forehead, ask the group to begin the process
of planning a field trip to a mall or other
appropriate location.

5. They should interact with others playing the
role that relates to the number on their card.

6. After a few minutes, when the group clearly
has a sense of who they are, ask them to line
themselves up according to what number they
think they are, from lowest to highest.

7. When all participants are in a line, ask them to
look at their numbers. Then, ask them to return
to their seats.

Share
How did you do?
Were you right in guessing what kind of card

And how about those of you with numbers in
the mid-range?

Process

For those who had the low numbers, how
were you able to participate?

What was your interest in completing the
assignment? What did you think about the
people with the higher numbers?

For the middle numbers, how were you able
to participate in the process? What was your
interest in completing the project?

What did you think about the numbers
higher than yours?

What did you think about those with lower
numbers?

For higher numbers (face cards and aces),
how were you able to participate in the
planning process?

What was your interest in completing the
task?

How did you feel about the input and
suggestions of those with lower numbers?

What did you think about those with
numbers lower than yours?

Generalize

How would this apply to other status
symbols and classifications or groups youths
might find themselves in?

What are some examples of status and
classifications in 4-H groups?

you had?
For those in the low numbers, how did you (Possible answers: parents were 4-H’ers and
feel? know the unwritten rules: only the expensive

animals have a chance to win big prizes; required
dress for contests is expensive; boards, councils

How did those with aces or face cards feel?
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and committees have no term limits or interest
in attracting new people with different ideas;
participation requirements fit only a two-parent,
single-income family)

Apply

How could the status of youth become more

equalized in a 4-H setting?
(Possible answers: leadership roles are

rotated or have term limits, member orientation

(Optional Activity)

Remember Me

1. Present each participant with a copy of “A
Letter to Me” (p. 51) and an envelope.

2. Ask each participant to write a letter to him/
herself with 10 intentional ways to include all
youth and adults in their program.

3. Have participants seal the envelope and
address it to their home.

Note to presenter: To remind participants of their
commitment, collect the letters and send them
to participants several weeks after the session is
over.

/\
e 4
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or assigned mentors guide new participants,
all members are encouraged to have a “voice’
in decisions made)

4

What could you do as an adult to
encourage others to help create a more
inclusive environment?

(Possible answers: examine your attitudes
and actions to see if they favor one child or
group, be more tolerant of diverse family
structures and needs, check to see if
expectations are too limiting for success)

Customer Survey

Use the Target evaluation and/or the
retrospective evaluation provided to evaluate
this session.

Essential Elements Program
Checklist

Evaluate your program for evidence of the
essential elements of successful, positive
youth development programs by referring to
the Essential Elements Program Checklist

in the Appendix on p.103. Explore additional
strategies for deliberate and intentional ways
to incorporate the essential elements in the
Web Appendix at: www.4-h.org/resources/
essentialelements
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Digging Deeper

Learning about Disabilities

Adjusting your program to meet special needs of youth is often a challenge for those having limited
experience with diverse audiences. A great resource for creating inclusive environments can be
found at the following web site: University of Wyoming “Inclusive 4-H” Resources, www.uwyo.edu/4-h/
volunteers/inclusive/

Learning about Youth with Autism

Davidson, R., St.Pierre, T., Mincemoyer, C. & Wolfe, P. (2009). Helping Youth with Autism Be
Successful in Your Group, 4-H Club or Camp. Penn State Cooperative Extension, University Park, PA.

Discovering “Where | Fit In” Is Important to Adolescent Development

It may seem that teens change their clothing styles, music preferences, peer groups and career
interests as frequently as the weather changes. The physical, social, cognitive and emotional
changes that come with adolescence are part of the task of forming an identity. Teens determine
who they are and who they may be by affiliating with peers and groups. Adolescents know which
groups they feel comfortable with, which peers they’re accepted by, and whom they choose to
not affiliate with. Good leaders intentionally create an inclusive environment where youth have
opportunities to try out different roles and responsibilities. An inclusive environment also provides
social and emotional “space” so youth can be about the business of determining their current and
future identity.

Learn more about Erikson and Marcia’s work in Identity Formation in the Web Appendix at
www.4-h.org/resources/essentialelements.

References
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0qe® A LETTER TO ME

’

(Insert date above)

Dear

Today | learned how status and influence among a group’s membership can have negative
consequences for some individuals. As an advocate for the youth with whom we work, | want to always
remember to be aware of the welcoming and inclusive climate within my youth group. Here are ten ways
in which | can positively include all youth and adults in our program.

Respectfully,

(Sign name above)

% The 4-H Name & Emblem is protected under 18 USC 7
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SESSION 4— EVALUATION—AN INCLUSIVE ENVIRONMENT

X

We are interested in how you view your experiences with the Training on Essential Elements- Key Ingredients. Please circle the
answer that best describes how much you agree with the following statements both AFTER and BEFORE the training.

52

AFTER THE TRAINING BEFORE THE TRAINING
Strongly Disagree Neutral Agree Strongly Strongly Disagree Neutral Agree Strongly
Disagree Agree Disagree Agree

SD D N A SA | | can list behaviors or SD D N A SA
practices that lead to an
inclusive environment.

sSD D N A SA | can list behaviors or SD D N A SA
practices that hinder an
inclusive environment.

SD D N A SA | I can describe the effects SD D N A SA
of power, status, and peer
influence on youth.

SD D N A sA | lunderstand the potential sSD D N A SA
consequences of
acceptance or rejection.

sSD D N A sA | | can demonstrate program SD D N A SA
practices and behaviors
that create an inclusive
environment.

SD D N A SA | am likely to use inclusive SD D N A SA
practices in my programs.

SD D N A SA | can distinguish between SD D N A SA
an inclusive and exclusive
environment.
| can examine my program

sD D N A sA | andincorporate activities SD D N A SA
that create an inclusive
environment.
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Definition

An engaged youth is one who is mindful of the subject area, building relationships and connections in
order to develop understanding. Through self-reflection, youth have the ability to self-correct and learn
from experience. The engaged learner has a higher degree of self-motivation and an inexhaustible
capacity for creativity.

SESSION 5—ENGAGEMENT IN LEARNING

Application

Engaged youth are those who are self-motivated individuals. They set learning goals and anticipate
reaching them. Engagement means a focus on learning as a way of improving (getting better) instead

of proving (that you are the best or better than someone else). Engagement is also about a spark, and
being excited about learning. Simply having a learning experience is not enough; knowledge is created
through the transformation of experience. That is, learning is a hands-on and minds-on process (adapted
from Ferrari, 2003).

Introduction to the Session

Active learning strategies keep youth engaged and interested in what is being taught. Think about ways
to involve youth in the learning process and how to vary teaching techniques. Remember youth learn and
retain more when they are actively engaged. Our challenge as adults working with youth is to creatively
develop activities to teach concepts.

Youth who are involved in the learning process and given opportunities to successfully meet challenges
and solve problems are more likely to develop self-confidence and feel they are capable of succeeding.
The process of “discovery” of knowledge and finding solutions helps to build competence and confidence.
Active learning strategies such as games, role-plays, and demonstrations allow youth to learn and have
fun at the same time. Experiential learning allows youth to learn by being active participants in their own
learning. Experiential learning takes “hands-on” learning a step further. The adult facilitator provides
opportunities for discussion and reflection that help the youth understand how to apply what they learned
to everyday situations in their own lives. In other words, using experiential learning allows the youth to be
at the center of the learning. Experiential activities should be challenging and appropriate for the age of
the youth involved. Fun and exciting activities will allow youth to explore new interests. The experiential
learning model (within this lesson) illustrates how youth experience an activity, share the results, process
what happened, and then generalize and apply what they learned. The activities in this session allow you

to participate in experiential education and engaged learning firsthand.
This Element is present when: Ways to support this Element:

Provide opportunities where youth are
intellectually stimulated and challenged.

Members of various ages, backgrounds and
abilities are doing community service

projects.

Members work together, plan activities and
clearly enjoy being together and being
involved.

Members grow and mature as they plan and
lead organizational activities, and events.

Members, by choice, become leaders of the
group.
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Help youth design real projects that make a
difference to others.

Create experiences with youth that relate to
real life situations.
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Goal of Lesson

To help adults working with young people apply
the experiential learning model and active learning
strategies to promote engagement in learning.

Objective of Lesson
Participants will:

Name and describe the steps in the
experiential learning cycle.

Generate discussion questions to guide
youth through the experiential learning
process.

Evaluate an activity using the experiential
learning process.

Develop an activity using an active learning
strategy.

Modify an activity so that it uses experiential
learning methodology.

Activities
Edible Aquifers and Experiential Learning
4-H in Your State—Let’'s Get Active

Materials Needed
Activity One
At least three toppings from the following list:

Cereal (choose different sizes and
shapes)

Raisins
Chocolate chips
Individualized vanilla pudding cups

Milk (large cup of milk or 1 small carton
per table)

Liquid food coloring

Clear plastic cups (6-8 0z.) and spoons
(one per participant)

Serving dishes and spoons for each
topping

D

Experiential Learning Model

Youth do before being

- told or shown how.

Youth share how Experience
they will use the
project and life skill Z
practiced in other
parts of their lives.

Apply

Experiential
Learning
Model

Youth describe the
experience and
their reaction.

Youth relate the /
project and life skill / )
practiced to their own | Gel ize

everyday experiences. 71 r

Youth discuss what
was most important
about what they did.

“Live as if you were to die tomorrow.
Learn as if you were to live forever.”

—Mahatma Gandhi

Activity Two

Teaching Strategy Cards included in the kit
and also on p. 58)

Copies of 4-H History Facts
A variety of 4-H project activities with

experiential questions removed (Sample
of Contamination Central included on p. 57)

Copyright © 2016 National 4-H Council. All Rights Reserved.




Time to complete lesson: Approximately one hour

®
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®e o
Activity One: Edible Aquifers and Experiential Learning

Introduction to the Activity

Water is an essential resource that is used by every person, community and industry in the world, but
there is a limited supply of water on Earth. It is very important to know the source of drinking water, so
as many water pollutants as possible can be identified and eliminated from the local environment. In this
activity, you will learn how pollution can seep into your drinking water. You will also learn how to conduct
an activity using the steps of the experiential learning model.

Do the activity

Each participant will use the food items from the
material list to construct a model of an underground
aquifer. Each individual aquifer will be filled with
“‘water” and then contaminated with “pollution.”

“‘What | hear, | forget; what | see, |
remember; but what | do, | understand.”

1.

Arrange all supplies on a table and give each
participant a clear plastic cup.

—Confucius, 451 B.C.

10. Discuss percolation, ground water, aquifers,

2. Explain that the pudding represents the ; ) e
confining layer, or bedrock, that water cannot and poIIthlr?n. Asl:hthe foII.ovt\)/lng q.uetztlons.t
penetrate. a. y are there rainbows in the water on

oo

3. Have each participant fill his or her plastic cup b ui;?th\g?sguttr:::; .might be in
1/3 full of pudding. ' rainwater runoff?

4. Explgin that the assorted toppings represent c. Do you think that all the pollutants are
the different types of rock and gravel that make filtered out before the water gets to the
up an aquifer. Ask the participants to predict aquifer?
which layer (topping) will hold the most water 4 Where .do we get our drinking water?
and why. : ’

y o e. How fast do you think pollutants can

5. Have the participants spoon at least three get into our drinking water?
different topping layers over their pudding f.  How could polluted water in an aquifer
(bedrock). Tell them to be sure to fill the cup affect vour drinking water?
almost to the top. y 9 '

11. Tell participants that the food colorin

6. Instruct them to tap the bottom of the cup on a reprgsentsppolluted water from the sgrface of
counter or table to settle the particles (toppings) : .
in the lavers the soil. Tell them to pour some food coloring

_ yers. _ onto the top of the aquifer and to watch the

7. Explain that now they will observe how water coloring percolate through the soil and rock.
moves through the different sized pores in an 12. Discuss that most drinkable water comes from
aquifer. Tell them the milk will represent water. ' aquifers. Discuss what happens when pollution

8. Have participants pour about 1/3 C. milk over gets into the water supply. Ask the fo||owing
the layers of their “aquifers”. questions:

9. Relate the size of the pores to the size of the a. Did the layers of “soil” and “rock” filter

particles that make up the layers. Ask the
participants which layer of the aquifer had the
most room for “water”. Were their predictions
correct?

% The 4-H Name & Emblem is protected under 18 USC 7

out the “pollution” before it got to the
“water” in the “aquifer”?
b. What happened to the water?

13. Eat the aquifer!
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D

After doing this activity, discuss the experiential learning model using the following discussion questions.
As you de-brief and process the activity, show participants what step of the Experiential Learning Model
you are using. Share one question listed below and then ask participants to generate at least one

question each (of their own) from steps 2-5 below.

Experience—Step 1

Accomplished by doing the activity.

Share—Step 2

What is an aquifer and how do aquifers
store water?

Did your model aquifer store a lot of water or
a little?

Why do you think that happened?

Process—Step 3

What does it mean when we say that water
is contaminated?

How did the “pollution” in your aquifer model
get from the “land” to the underground
“‘water”?

Generalize—Step 4

Make a list of some things in your house,
school or community that could contaminate
an aquifer.

How could the things on your list get into an
aquifer that is far below the Earth’s surface?

Apply—Step 5

Does polluted water in an aquifer concern
you? Why or why not?

What could you and your family do to help
reduce water and soil pollution in your
community?

(Source: Exploring the Treasures of 4-H, National 4-H Curriculum)

Activity Two: 4-H in Your State: Let’s Get Active!

Do the activity

1.

Divide participants into six small groups.

2. Ask each group to select one of the teaching

methods written on the Teaching Strategies Cards.
Human timeline
Jeopardy game
20 questions
Quiz bowl
Panel presentation
Role play
Each group teaches the history of 4-H using
the teaching method selected. Distribute The

History of 4-H handout (p. 59) to help groups
with content for their activity.

Ask each group to develop at least two
questions from each step of the experiential
learning model for their activity and discuss
with the entire group (Experience, Share,
Process, Generalize, Apply).

Customer Survey

Use the Target evaluation and/or the
retrospective evaluation provided to evaluate
this session.

Essential Elements Program
Checklist

Evaluate your program for evidence of the
essential elements of successful, positive
youth development programs by referring to
the Essential Elements Program Checklist in
the Curriculum Appendix on p.103. Explore
additional strategies for deliberate and
intentional ways to incorporate the essential
elements in the Web Appendix at: www.4-h.
org/resources/essentialelements

Copyright © 2016 National 4-H Council. All Rights Reserved.
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Digging Deeper

What’s in a 4-H Project Experience?

Copy activities from existing project books and cover-up the experiential questions if they are
included as part of the activity. Ask each small group to review the activity and write their own
experiential questions or modify the activity to make it experiential. Share activities with the entire
group. Below is a sample activity you might use.

To explore learning styles to better appreciate and understand how different children learn, see
the optional session on learning styles provided in the Curriculum Appendix, pp WA19-1.

Sample Activity: Contamination Central

Learning Objective
Learn that chemicals, salts and detergents can pollute water

Materials Needed

3 medium (about 2 cups each) clear jars with lids, water, measuring cup, tablespoon, 1 Tablespoon
each of liquid detergent, salt and vinegar.

Procedure

Label one jar “detergent, “one jar “salt,” and one jar “vinegar”. These are the “pollutants” for this
activity. Put about 1 cup of water into each jar. Add 1 Tablespoon of pollutant to each jar, as labeled.
Screw the lid onto each jar and shake well. Set each jar down and remove the lid.

In your small group, write at least one reflection question for each stage of the experiential learning
process to complete this activity. Think about real life pollutants like the ones in the experiment, how
the water and pollutants mixed, and how each real-life pollutant affects aquatic creatures, drinking
water, etc.

Activity adapted with permission from Water Quality Matters, written by Joy R. Drohan, freelance writer-

editor, William E. Sharpe, professor of forest hydrology, and Sanford S. Smith, natural resources and youth
specialist, Penn State University, 2004

References

Maxa, E. (2003). Heads-On, Hands-On: The Power of Experiential Learning, National 4-H Curriculum, North Carolina
Cooperative Extension.

Exploring the Treasures of 4-H, National 4-H Curriculum, 2005.

Ferrari, T. M. (2003). The key ingredients [Lesson plan]. (Available from Ohio 4-H Youth Development, 2201 Fred Taylor Dr.,
Columbus, OH 43210)

Multiple Intelligence and Learning Styles from FUNdamentals of Youth Development (2007).Montana 4-H Center for Youth
Development, Level 3: Recognizing and Appreciating the Diversity in Today’s Youth.

*
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SESSION 5—TEACHING STRATEGIES O

If you purchased the full Essential Elements Training Kit, 1 set of laminated Teaching Strategies Cards
are included. You will need to cut them apart. If you need additional cards, you can duplicate these.

20 Questions Role Play

Copyright © 2016 National 4-H Council. All Rights Reserved.
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In 1907 or 1908, the first 4-H emblem was
used nationally. It was a three-leaf clover
that stood for head, heart, and hands. In
1911, O.H. Benson suggested that the
fourth H should be “hustle,” and the 4-H
design was adopted. The fourth “H” was
soon designated for “health”.

Passage of the Smith-Lever Act of 1914
established the Cooperative Extension
Service of which 4-H is a part. The

Act provides public financial support of
Extension programs.

In 1927, the National 4-H Pledge and 4-H
Motto was adopted at the first 4-H Club
Camp.

In the early 1930s, expansion of 4-H
projects from canning, growing corn and
livestock occurred. 4-H projects for girls
included offerings such as clothing, home

management, food and nutrition, and other

home economics programs. Programs for
boys included soil conservation, tractor,
engineering, electricity, and agricultural
production projects.

After the war, interest in 4-H increased
around the world. In 1948, Extension
established the International Farm Youth
Exchange, which is now known as the
International 4-H Youth Exchange, IFYE.

% The 4-H Name & Emblem is protected under 18 USC 7

4-H History: A FEw Facrts

In 1959, the National 4-H Center opened
just outside Washington D.C., with
President Eisenhower participating in the
dedication ceremonies.

In the 1970s, Lyndon B. Johnson’s War on
Poverty focused on designing programs
for the disadvantaged poor. 4-H noted that
it had been in the front lines all along, with
about one-third of all 4-H members coming
from such families.

In 1973, the words “And My World” were
added to the 4-H Pledge.

During the 1990s, there was a marked
increase in 4-H projects taken in schools
and special interest clubs.

Currently, the federal government funds
many statewide 4-H programs designed
to help children, youth and families at-risk,
and military youth as well as traditional
programs.
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SESSION 5—EVALUATION—ENGAGEMENT IN LEARNING 0q®

We are interested in how you view your experiences with the Training on Essential Elements- Key Ingredients. Please circle the
answer that best describes how much you agree with the following statements both AFTER and BEFORE the training.

AFTER THE TRAINING BEFORE THE TRAINING
Strongly Disagree Neutral Agree Strongly Strongly Disagree Neutral Agree Strongly
Disagree Agree Disagree Agree

SD | D N A SA | | can describe the steps in sb| D N A SA
the experiential learning
cycle.

sD D N A SA | can generate discussion sD D N A SA

questions to guide youth
through the experiential
learning process.

s | D N A sA | | can explain why sb| D N A SA
experiential learning is more

enjoyable for youth than
lecture style lessons.

SD D N A SA | I can develop an activity SD D N A SA
using an active learning
strategy.

SD D N A SA | can process an activity SD D N A SA

using the experiential
learning process.

SD D N A SA | | can modify an activity so SD D N A SA
that it uses experiential
learning.

SD D N A SA | can differentiate between SD D N A SA
active and passive learning
strategies.

Copyright © 2016 National 4-H Council. All Rights Reserved.
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Definition
Mastery is building knowledge, skills, and attitudes and then demonstrating the competent use of this

knowledge and skills by a proficient practitioner. The level of mastery depends on the developmental
ability of the youth. The development of mastery is a process over time.

SESSION 6—(OPPORTUNITY FOR M ASTERY

Application

All youth want to be good at something. Mastery and competence is about developing skills and abilities.
The projects and activities in 4-H are the vehicles that we use to help youth develop mastery and
competence. It is important to develop competence because youth derive their sense of self-esteem from
“feeling good about doing well” (adapted from Ferrari, 2003).

Introduction to the Session

Mastery is building knowledge, skills, and attitudes and then demonstrating the competent use of the
knowledge and skills. Youth need to feel and believe they are capable and experience success at solving
problems and meeting challenges to develop their self-confidence. Mastery is related to “self-efficacy.”
Settings that promote self-efficacy and mastery encourage youth to take risks, seek out challenges, and
focus on self-improvement rather than comparing themselves to their peers. The level of mastery depends
on the developmental ability of the individual child or youth. See Curriculum Appendix, p.107 for information
on how youth develop in four areas (physical, cognitive, language, emotional/social). Knowledge of
developmental milestones and competencies will help adult leaders determine the level of activity and what
youth are capable of accomplishing at different ages. Keep in mind that no two individuals develop at the
same pace, but growth and development tend to progress in predictable stages.

The development of mastery is a process. By exploring 4-H projects and activities, youth master skills to
make positive career and life choices. As an adult working with youth, you should provide opportunities
for youth to:

Practice skills until they master them. This Element is present when:

Receive feedback on their accomplishments. m;rpet;etrs grow in projects that capture their

Be encouraged after successes and failures. Youth eventually assist or mentor others in

Receive public recognition for their the same interest area or skill.

achievements. Youth demonstrate what they have learned

Participate in activities that are and the skill they have developed.
developmentally appropriate.

Ways to support this Element:
Providing sequential activities that require
increasingly difficult skills and knowledge gives
youth opportunities for mastery in a project area
and allows for youth to complete activities that Provide opportunities for youth to practice
are appropriate for their developmental level. In and demonstrate skills to others.
this session you will explore ages and stages of
development and discover how to plan activities
that meet the needs of youth.

Work with youth to help them establish
realistic, challenging and achievable goals.

Allow time for youth to reflect on successes,
setbacks, growth, and pride.

% The 4-H Name & Emblem is protected under 18 USC 7
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®
Plan developmentally appropriate activities Activities
and accommodate diverse learning styles. Putting It All Together
Ensure that all programs have a step-wise Plain, Pepperoni or Supreme

progression of difficulty and challenge.

Provide numerous opportunities for youthto  Materials Needed

serve as teachers of others. )

Flip chart paper
Provide youth with training in how to teach
others effectively. Tape

Colored markers

Goal of Lesson Empty pizza box
To help adults working with youth learn how to Age Group cards included in the kit and also
develop activities that are targeted to the age of on p. 65)

the youth audience and to provide activities and

Project Area cards (included in the kit and
programs that support mastery and competence.

also on p. 66)
. . 1 copy per participant of “Ages and Stages”
Objectives (Curriculum Appendix pp.107-110) or similar
The participants will: Ages and Stages reference

List common characteristics in the four
developmental domains for different age
groupings of youth.

Develop or modify an activity to provide
sequential activities that support mastery of
a skill or knowledge.

62 Copyright © 2016 National 4-H Council. All Rights Reserved.
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6° . .
Time to complete lesson: Approximately one hour
®e o

Activity One: Putting It All Together

This activity will help adult leaders plan programs and activities that are interesting, fun and appropriate
for the developmental level of the 4-H’ers in their group. All youth feel good about doing well. An adult
working with youth it is important to use the projects and activities in 4-H as a way to help youth develop
mastery and competence. Ask participants to think about a typical youth at age 5 and a typical youth at
age 13. Engage participants in a discussion about the two different youth they are visualizing. How are
they different physically, socially, emotionally, and intellectually? This activity will help adult leaders to
think about the typical characteristics of youth at each stage of development.

Do the activity

1.

Divide the group into four groups and have
each group select one of the Age Group cards
from the empty pizza box. Provide copies

of the four Ages and Stages handouts (from
Curriculum Appendix, pp.107-110).

Each group draws a life-sized picture of a
typical youth of the age group selected. Tape
flip chart paper together to make the picture
life-sized.

Encourage the groups to think of creative ways
to show the characteristics from each of the
developmental areas.

Share pictures and discuss the developmental
characteristics represented.

Share

What are the characteristics you
represented in your drawing?

Process

Which of the characteristics depicted in your
drawing would influence the type of 4-H
projects offered in the group or club?

% The 4-H Name & Emblem is protected under 18 USC 7

Generalize

Are these characteristics typical of all
youth in this age category? Why might you
see variation?

Apply

What program, project, activity or practice
that you or other adults in your program
currently use might need to be modified
based on understanding how youth grow
and develop?

63
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Activity Two: Plain, Pepperoni and Supreme!

Do the activity

1.

Put the Project Area cards into an empty pizza
box.

2. Divide into small groups.

3. Each group selects a Project Area card from
the pizza box.

4. Identify three activities for the project area that
correspond to beginning (plain), intermediate
(pepperoni), and advanced (supreme) skill
levels of development.

5. Share with the group and process with the
discussion questions below.

Share

Describe the activities that your group
developed.

Process

Why are the activities appropriate for each
level of development?

Generalize

How would you handle youth who have
advanced technical skills in a project area
but might be less advanced in social and
emotional development?

Apply

How might you incorporate the activities you

developed into an existing program in your
county or state?

Mastery requires practice and demonstration

of skills. What are some techniques you
have used to allow youth to demonstrate
competence? Record techniques on a flip
chart.

It is important to recognize youth’s
accomplishments to contribute to their
sense of self-efficacy. What are ways that

you have recognized youth for their

important contributions to your program and

also for their personal mastery? Record
ideas on flipchart.

What other unique teaching techniques

have you used to teach ages and stages to

adults working with youth?

Customer Survey

Use the Target evaluation and/or the retro-
spective evaluation provided to evaluate this
session.

Essential Elements Program
Checklist

Evaluate your program for evidence of the
essential elements of successful, positive
youth development programs by referring to
the Essential Elements Program Checklist in
the Curriculum Appendix on p.103. Explore
additional strategies for deliberate and
intentional ways to incorporate the essential
elements in the Web Appendix at: www.4-h.
org/resources/essentialelements

Digging Deeper

To learn more about how youth develop their
identities, see Web Appendix, at www.4-h.org/
resources/essentialelements

References

Ferrari, T. M. (2003).The key ingredients [Lesson plan].
(Available from Ohio 4-H Youth Development, 2201 Fred
Taylor Dr., Columbus, OH 43210).



SESSION 6—AGE GROUP CARDS

If you purchased the full Essential Elements Training Kit, 1 set of laminated Age Group Cards are
included. You will need to cut them apart. If you need additional cards, you can duplicate these.

08



SESSION 6—PROJECT AREA CARDS

If you purchased the full Essential Elements Training Kit, 1 set of laminated Project Area Cards are ()
included. You will need to cut them apart. If you need additional cards, you can duplicate these.

Clothing & Textiles

Food & Nutrition/
Physical Activity

Horses

66

o = o o e e e e e e e e e e e

Leadership
Development

Livestock

Woodworking

Copyright ©

Communication Arts

Other:;

| e L e B e e T e e L |

2016 National 4-H Council. All Rights Reserved.



08

SESSION 6 —EVALUATION—QOPPORTUNITY FOR M ASTERY

We are interested in how you view your experiences with the Training on Essential Elements- Key Ingredients. Please circle the
answer that best describes how much you agree with the following statements both AFTER and BEFORE the training.

AFTER THE TRAINING BEFORE THE TRAINING
Strongly Disagree Neutral Agree Strongly Strongly Disagree Neutral Agree Strongly
Disagree Agree Disagree Agree

SD D N A sA | | know that opportunity for sSD D N A SA
mastery is an essential
element of positive youth
development.

SD D N A SA | | understand and recall the SD D N A SA
importance of opportunity for
mastery.

sSD D N A SA | can verbally translate the SD D N A SA
importance of mastery to
volunteers/staff.

SD | D N A SA | | can choose appropriate sb| D N A SA
activities that teach mastery.

SD D N A SA | I can demonstrate, through SD D N A SA
hands-on activities, the
importance of mastery.

SD D N A SA | can gxamine and ideptify sSD D N A SA
effective hands-on projects
in my youth development
work.

SD D N A SA | | can compare mastery SD D N A SA
opportunities and know good
programs from poor ones.

% The 4-H Name & Emblem is protected under 18 USC 7
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7 ®
SESSION 7—OPPORTUNITY TO SEE ONESELF 0q®

AS AN ACTIVE PARTICIPANT IN THE FUTURE

Definition “There is always one moment in
The ability to see oneself in the future is to have hope childhood when the door opens and
and optimism to shape life choices which facilitates lets the future in.”

the transition into participating in the future. __Graham Greene
Application

Having a future orientation is when you have something to look forward to. In a simple sense, it means
going to camp and seeing the possibilities of becoming a camp counselor. It is about having a chance
to try out new roles in a safe environment. It also encompasses learning skills that are applicable to

a chosen career path. 4-H participation should directly (through developing an interest in a project or
program that leads to a career) and indirectly (by developing good communication and teamwork skills)
prepare youth for future careers (adapted from Ferrari, 2003).

Introduction to the Session

One of the most difficult tasks for youth is learning to set attainable goals and define realistic strategies
for reaching them. Success in setting and achieving goals gives youth the confidence to aspire for
increasingly more difficult and challenging accomplishments. Adults should provide appropriate
information, direction, and guidance while allowing the youth themselves to make the final decisions.
Activity 1 examines the process of setting SMART strategies for achieving goals.

One of the challenges for adults is helping youth recognize and explore the multitude of opportunities
available to them and to match these with their skills, interests, and aptitudes. Understanding the
interconnectedness of the world agriculture, economies, people, environmental issues, cultures and other
“big picture” concepts is age appropriate for teen youth as they mature cognitively and begin to think in

a more abstract manner. Activity 2 explores the wide variety of jobs and careers associated with product
design and production. It also identifies jobs and careers that may be of interest as it introduces and
discusses those associated with producing candy bars.

Being “futuristic’ means making decisions today based on a positive belief about the future. Positive
environments provide opportunities for youth to see themselves in the future and to harness the hope and
optimism to shape life choices that facilitate the transition into participating in the future. The ability to see
oneself in the future allows for the development of independence and self-responsibility.

This Element is present when: Ways to support this Element:
Youth members draw on their various Encourage youth to set goals for themselves
interests to help choose possible career 5-10 years in the future that are challenging,
paths and hobbies. yet achievable.
Members look forward to being leaders in Provide opportunities for youth to realize
the organization or group. some of their goals through programs and
projects.

Youth make plans for the coming year.
Give youth opportunities to develop ideas

The club shares excitement about a future and see them through to completion.

activity or opportunity.
Encourage youth to think positively.

Copyright © 2016 National 4-H Council. All Rights Reserved.



Goal of Lesson

To teach adults working with youth to learn how to
help youth set goals.

Objectives
The participants will:

Practice SMART goal principles while
completing a task.

Explore ways to promote a sense of purpose
and help youth identify goals.

Identify valuable aptitudes, skills, and interests.

Activities
Exploring Goals
Candy Bar Job Search

Materials Needed
Large Marshmallows, 10-15 per group
Toothpicks or spaghetti noodles, 10-15 per group
Paper plates, 1 per group

Wrapped candy bars (must have ingredients
listed on wrapper), 1 per participant

Candy Bar Job Search handout (1 per
participant)

If doing Digging Deeper activity: SMART Goal
Scenario cards included in the kit and also on
p. 72)

Time to complete lesson: Approximately one hour

Activity One: If You Build It.....Exploring Goals

Do the Activity

1. Give each group a plate, marshmallows and
toothpicks (or spaghetti).

2. Ask each group to build the tallest free-standing
structure possible using only marshmallows
and toothpicks (or spaghetti) on the plate
provided.

3. Allow groups about 10 minutes of work time
and then stop construction.

Share:

Compare structures among groups.

What strategies did your group use to create
your product?

Process

How did different group members contribute
to the final product?

Groups may have used SMART strategies
to achieve their end product or goal. Ask if

% The 4-H Name & Emblem is protected under 18 USC 7

any of the following steps were used in completing
the task.

SPECIFIC—What did you want to accomplish?

MEASURABLE—How would progress look
and be measured?

ATTAINABLE—Is the goal achievable?

REALISTIC—Is the goal within reach, and
does it fit with immediate and long-term plans?

TIME-BOUND—Can it be achieved within the
timeframe or deadline?

Generalize

Why would these steps apply to setting a
goal and completing a 4-H project?

Apply
Why would these same strategies be helpful
throughout your life?

How could you help youth to draw this same
conclusion as they approach new challenges
and opportunities?
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Activity Two: Candy Bar Job Search

Do the Activity

1.

Divide participants into pairs and give each pair
a copy of the candy bar job search handout and
a candy bar.

training required for each job/career identified

Apply

i

\
\

What training would they need? How could
what you learned about candy bars apply
to other products? How could you help

2. In partners, ask participants to examine the youth be aware of the opportunities
wrapper of candy bar. and set realistic goals for their career and
Lo e
3. Have participants brainstorm the types of jobs future aspirations?
and careers associated with producing the
packaged candy bar for consumers. Write them
on the Candy Bar Job Search handout. Customer Survey
4. Then, ask each group to list the job skills or

Use the Target evaluation and/or the
retrospective evaluation provided to evaluate

on the handout.

Share
What types of things did you discover?

this session.

Essential Elements Program
Checklist

Evaluate your program for evidence of the
essential elements of successful, positive
youth development programs by referring to
the Essential Elements Program Checklist in
the Curriculum Appendix on p.103. Explore
additional strategies for deliberate and
intentional ways to incorporate the essential
elements in the Web Appendix at: www.4-h.
org/resources/essentialelements

Process

In which of these jobs would you be most
interested, if you had to pick one? Why?

Which of these jobs are least interesting to you?

Generalize

What types of work, represented in this
activity, are youth you know interested in
doing? Why?

Digging Deeper

® Distribute one Smart Goal Scenario card to each group (included in the kit). (The leader may add
scenarios as appropriate.)

® Allow the groups time to read and discuss possible responses to each of the youth or groups.

® How might each group or individual be guided in settin g SMART goals as they share their 4-H
project or other plans?

References

Candy Bar Activity adapted from material developed by:

Kathryn J. Cox, Ohio State Extension 4-H Specialist, Youth Development; David Farrell, Ohio State Extension Associate,
4-H Communications; Mary Lynn Thalheimer, Ohio State Extension Associate, 4-H International Exchange Program.

Ferrari, T. M. (2003).The key ingredients [Lesson plan].(Available from Ohio 4-H Youth Development, 2201 Fred Taylor Dr.,
Columbus, OH 43210).



®e SESSION 7—CANDY BAR JOB SEARCH HANDOUT

Candy Bar Job Search

What jobs exist to create this sweet treat?

Part of Candy Bar Career Title Training Needed
Wrapper Advertiser College degree, marketing
Cocoa ingredient Cocoa farmer Vocational agriculture

Discussion Questions
What types of things did you discover?

In which of these jobs would you be most interested, if you had to pick one? Why? Which of these jobs
are least interesting to you?

What types of work, represented in this activity, are youth you know interested in doing? Why?

What training would they need? How could what you learned about candy bars apply to other products?
How could you help youth be aware of the opportunities and set realistic goals for their career and future
aspirations?
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SEsSION 7—SMART GoaL ScENARIO CARDS

If you purchased the full Essential Elements Training Kit, 1 set of laminated SMART Goal Scenario Cards @
are included. You will need to cut them apart. If you need additional cards, you can duplicate these.

7

Suzi, age 13, is in her second Sam has recently started

year of sewing and saw the
formals created by other
youth at the fair last year.

She is determined to make
that her goal for this year.

___________________________________________________

The teen counselors are in
charge of determining the
theme and program for the
i camp targeting grades 3
i through 6. They want to add
i some program features that
you know will be extremely
difficult to make happen.

___________________________________________________

A youth is new to the world
i of large animal projects and
as her number one goal

wants to be Grand Champion

because s/he has heard the
rumors of large premiums
paid for these animals.

riding and wants to enter
the intermediate level in the
horse project because they
do some cool things in the
shows.

____________________________________________________

Teens in the leadership
project want to take on a
healthy community project
that involves hundreds of

households and a six-month

deadline.

____________________________________________________

An industrious photographer
g wants to try some advanced

photography techniques
even though s/he does
not have the necessary
equipment.
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SESSION 7—EVALUATION—OPPORTUNITY TO
SEE ONESELF AS AN ACTIVE PARTICIPANT IN THE FUTURE

We are interested in how you view your experiences with the Training on Essential Elements- Key Ingredients. Please circle the
answer that best describes how much you agree with the following statements both AFTER and BEFORE the training.

AFTER THE TRAINING

BEFORE THE TRAINING

Strongly Disagree Neutral Agree Strongly
Disagree Agree

SD D N A SA

| know that the opportunity
to see oneself as an active
participant in the future is an
essential element of positive
youth development.

Strongly
Disagree

SD

Disagree

D

Neutral

Agree

A

Strongly
Agree

SA

SD D N A SA

| know that success in
setting and achieving goals
gives youth the confidence
to aspire to more challenging
accomplishments.

SD

SA

SD D N A SA

| can identify valuable
aptitudes, skills and interests
that will help youth be
successful in the future.

SD

SA

SD D N A SA

| can demonstrate the
SMART method of goal
setting.

SD

SA

SD D N A SA

| can help others write goals
and objectives.

SD

SA

SD D N A SA

| can identify effective hands-
on projects that promote the
concept of seeing oneself as
an active participant in the
future.

SD

SA

% The 4-H Name & Emblem is protected under 18 USC 7
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SESSION 8 —OPPORTUNITY FOR SELF-DETERMINATION 0q®

Definition
Self-determination means believing that you can have an impact on life’s events rather than passively

submitting to the will and whims of others. Youth must exercise a sense of influence over their lives,
developing their potential to become self-directing, autonomous adults.

Application

Self-determination includes several aspects. Youth must believe that they can influence life’'s events
rather than life’s events having control over their lives. We must help our 4-H youth foster that personal
sense of influence over their lives, exercising their potential to become self-directing, autonomous adults.
We can guide and help youth feel that they have influence when they have choices and get to “call the
shots” (adapted from Ferrari, 2003).

Introduction to the Session

Adults will often find that their reactions to youth and standards or expectations for behavior may be in
conflict with those of the adolescent peer group or the resources available to the youth. Examining one’s
own attitudes about youth is critical. The success of 4-H programs will often hinge on the attitudes and
beliefs adults have about young people. How adults see youth—as capable or as incapable—will establish
a precedent for all that happens in a local program. Adults and youth can work together as full partners in
all kinds of ways, from decision-making to planning programs. It is important to view youth as resources
to programs and consider it a part of their responsibility to participate. Activity 1 helps adults understand
their view of young people and the impact these perceptions can have on youth/adult partnerships and
program success, while Activity 2 focuses on helping youth determine the positive or negative influences
they can have over life’s events.

This Element is present when: Ways to support the Element:

Youth members choose projects, activities,
or hobbies or decide to step-out of
organizations or teams based on their
changing interests and abilities.

Youth consider for themselves “What went
well, and what would | do differently the next
time?”

Youth choose and plan activities, team
events, and projects.

Give youth numerous opportunities to set
their own goals.

Provide an atmosphere where youth can
safely try new things and challenge
themselves.

Avoid the tendency to solve problems for
youth. Be supportive and allow them to
come to their own solutions.

Act more as “guides on the side” rather than
the “sage on the stage”.

Copyright © 2016 National 4-H Council. All Rights Reserved.
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Goal of Lesson

To help adults working with youth be more successful in creating youth/adult partnerships and providing

opportunities for self-determination

Objectives
The participants will:

Examine attitudes about youth/adult
partnerships

Role-play scenarios involved in
creating youth/adult partnerships
Activities
Teen/Adult Partnerships

Role Play—Influencing the Outcome

Materials Needed

Agreement Signs, pp. 79-80 (Duplicate and
post.)

Tape

Scenarios, pp. 81-86: 1 or more per group
(Duplicate and cut apart.)

Time to complete lesson: Approximately one hour

Activity One: Examining Teen/Adult Partnerships

Do the Activity

1. Clear space in the room so that participants
can move easily from one end to the other.
Designate one side of the room as “Strongly
Agree” and the opposite side of the room as
“Strongly Disagree”. Tape the signs to the wall
or on the floor.

2. Explain that the first step in forming youth-adult
partnerships and being effective with all youth
is to examine how one feels about working with,
trusting, and communicating with individuals
often two or more decades apart in age.

3. Have participants examine their beliefs about
such relationships by taking part in the activity
and responding to the attitudinal statements
based on their feelings about each of them.

4. Read each statement and ask the participants
to move to the end of the continuum that most
closely demonstrates their opinions or views.

5. Use the discussion tips provided after each
statement to conduct a very short de-briefing of
each attitudinal statement.

Attitudinal Statements
Young people should speak when spoken to.

Discussion point: Youth need to feel they are free
to voice opinions and make suggestions; however,

% The 4-H Name & Emblem is protected under 18 USC 7

as a facilitator, be sensitive to potential cultural
differences among participants.

Adults are usually careful about not interrupting
youth.

Discussion point: Youth should be allowed to
express their opinions without interruption from
adults who dismiss them as inexperienced.

Young people are valuable resources to their
community.

Discussion point: Youth should be seen as assets
to programs and communities and not problems to
be dealt with.

Adults | know usually listen carefully without being
Jjudgmental

Discussion point: Adults should listen to youths’

points of view so they feel comfortable expressing
opinions, and should want to help youth work out

solutions to problems.

Because of their experience, adults know what’s
best for young people.

Discussion point: Adults may be able to provide
guidance based on their experience; however,
involving youth in decision-making creates self-
confidence and a sense that they matter.
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Adults | know usually provide opportunities for
youth to reflect and learn.

When youth learn by doing, they are more likely to
become engaged, retain knowledge, and apply it to
their lives.

The opinions of young people should be welcomed
and valued.

Discussion point: Adults should listen to youths’
points of view so they feel comfortable expressing
opinions and feel the youth are willing to help work
out solutions to problems.

Young people have no place in adult society.

Discussion point: Experiencing adult roles in
appropriate settings is what prepares youth to be
successful in adult life.

Adults | know treat all (teen and adult) group
members with respect.

Discussion point: Adults serve as role models
24/7—youth learn more by observing and modeling
than through lectures.

Young people should be involved in making
decisions affecting them.

Discussion point: Unless an emotional or physical
safety issue is involved and requires an immediate
decision, youth are capable of expressing their
wants, needs, and desires.

Adults should always expect youth to make their
own decisions.

Discussion point: Youth decision-making
should be based on the maturity of the youth, the
type of decision being made, and the potential
consequences.

Young people are capable of making program
plans with no adult direction.

Discussion point: While youth, and especially
teens, may say they don’t need direction, they

3

may not know all of the factors to consider and
may need someone to ask the “right” questions in
guiding them towards positive consequences.

Asking young people about their program plans is
a sign of distrust.

Discussion point: Attitude makes all the
difference—the same question asked in different
tones can take on a completely different meaning.

Adults | know usually listen to all of the facts before
Jjumping to conclusions.

Discussion point: Past experience, timing, and
emotions can all affect conclusions —it's important
to give all youth and adults the same consideration.

Share

How would each of you summarize your
responses? Give a thumbs up if you think
your attitudes and perceptions demonstrate
a willingness to form partnerships.

Process

Were any of the statements more difficult to
respond to than others? Which ones?

Are any of the actions more difficult to
practice than others? Why?

Generalize

What are situations where partnerships work
extremely well?

In what situations are partnerships more
challenging?

Apply

How can you change your program to make
the partnership more successful for both the
youth and adults involved?

Copyright © 2016 National 4-H Council. All Rights Reserved.
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Activity Two: Club Program Planning Role Play

Introduction

Adults are often in positions to help youth, and especially teens, process through self-determining
their responses to difficult situations. Allowing youth to talk or roleplay through scenarios and potential
outcomes can help them form a repertoire of positive reactions and desirable consequences to draw
from when difficult situations arise or bad things happen.

Do the activity

1. Divide participants into small groups of 4-5.

Some practices the 4-H club may
want to implement if they are not

2. Give each group a role-play scenario to discuss already in place include:

how youth might respond.

3. Iftime allows, have groups act out role-play *  Allowing all youth to have a voice in
scenarios. selecting activities for the club.
* Encouraging project leaders to use the
Share experiential learning cycle (experience,
share, process, generalize and apply)
How do you think youth would determine when working with members in large or
their responses? What things would you small groups.

encourage them to consider?
» Allowing plenty of time at meetings for

each member to talk about their own

Process experiences.
Were any of these situations more «  Providing opportunities for older youth
difficult than others to work through? How is to test their independence by matching
that representative of life’s decisions? them with younger members as
mentors.
Generalize « Having the older members plan,

implement, and evaluate a program or

What have we learned from the other activity for younger members.

essential elements that could make a

difference in how youth respond? « Making certain that young people are

What are other similar opportunities for self- heard and taken seriously by others.

determination that might occur? +  Ensuring that, once youth have joined

decision-making groups, they are not

Apply ignored.
How can you let youth know they have the * Encouraging youth to participate in
ability to influence the outcomes? decision-making activities within the
club as well as urging them to apply
What are some areas of self-determination, for leadership positions at the county,
from simple to more advanced, that are age- regional, or state level.

appropriate for youth? _
(Adapted from www.urbanext.uiuc.edu/4hfacts/pyd05.html)
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Customer Survey
Use the Target evaluation and/or the retrospective evaluation provided to evaluate this session.

Essential Elements Program Checklist

Evaluate your program for evidence of the essential elements of successful, positive youth
development programs by referring to the Essential Elements Program Checklist in the Appendix on
p.103. Explore additional strategies for deliberate and intentional ways to incorporate the essential
elements in the Web Appendix at: www.4-h.org/resources/essentialelements

Digging Deeper
| Believe—Top Ten

Make a list (as a group or individually) of the top ten things you believe about youth, their abilities for
self-determination and how they can influence the outcomes of situations they may find themselves
in. Begin the list with the following text, “ As an adult working with youth, | believe all youth have the
ability to...”

References

Baker, R., Harris, M., Larson, B., Martz, J., Stone, C. & Zieglowsky, S. (2007) FUNdamentals of Youth Development — Unit
2, 4-H Center for Youth Development - Montana State University.

Ferrari, T. M. (2003).The key ingredients [Lesson plan] (Available from Ohio 4-H Youth Development, 2201 Fred Taylor Dr.,
Columbus, OH 43210).
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Strongly
Agree
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Strongly
Disagree
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® SESSION 8 —ROLE PLAY SCENARIOS
A%

g Leader/Youth A
The leader won’t admit that she evaluated a project
incorrectly after you prove it to her with your project book.
Handle the situation in a negative role-play!

Handle the situation in a positive role-play!

\_ _/
g Coach/Youth A
You missed practice because of a family emergency. Your

coach won't let you participate in the big contest.
Handle the situation in a negative role-play!
Handle the situation in a positive role-play!
\_ _/
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SESSION 8 —ROLE PLAY SCENARIOS

N\

Youth/Police Officer

An officer pulls you over, only (you think) because you
drive a decked-out pick-up truck. You have done nothing
wrong.

Handle the situation in a negative role-play!

Handle the situation in a positive role-play!

®
S8e
®e ®
4 )
Youth/Local Store Owner
You are accused of stealing. You often shop in this small
convenience store, and some of your friends have been
caught stealing.
Handle the situation in a negative role-play!
Handle the situation in a positive role-play!
\_ /
4 )

J

Copyright © 2016 National 4-H Council. All Rights

Reserved.



® SESSION 8 —ROLE PLAY SCENARIOS
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g Parent/Teen Daughter/Son A

You are 17 years old and your parents insist that you

come home at midnight after the fair. Your friends have
other plans.

Handle the situation in a negative role-play!

Handle the situation in a positive role-play!

\_ J

g Youth/Girlfriend /Boyfriend’s Parents A

Your boyfriend/girlfriend’s parents have been receiving
hang-up calls in the middle of the night. They accuse you
of making the calls.

Handle the situation in a negative role-play!

Handle the situation in a positive role-play!

% The 4-H Name & Emblem is protected under 18 USC 7 83
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SESSION 8 —ROLE PLAY SCENARIOS

-

4-H Staft Member/4-H Member

You have an idea to start an activity at your school. The

4-H staff person continually says that it would be a waste
of time.

Handle the situation in a negative role-play!

Handle the situation in a positive role-play!

N\

Leader/Youth

You are participating in an activity that requires your
parents’ permission.Your parents cannot attend, so they
sign a note. You are accused of forging their signature.

Handle the situation in a negative role-play!

Handle the situation in a positive role-play!

J

Copyright © 2016 National 4-H Council. All Rights Reserved.
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SESSION 8 —ROLE PLAY SCENARIOS

~

N\

Youth/Employer

Your employer asks you to work every weekend. When
you ask to have the weekend off to attend an important
youth event, you get fired.

Handle the situation in a negative role-play!

Handle the situation in a positive role-play!

J

-

Youth/Extension Support Staff

You returned a resource book that was in poor condition
when you checked it out. The extension support staff
wants you to pay for the replacement of the book.

Handle the situation in a negative role-play!

Handle the situation in a positive role-play!

~

The 4-H Name & Emblem is protected under 18 USC 7
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SESSION 8 —ROLE PLAY SCENARIOS o

Youth/Leader

You want to apply for scholarships that your leader must
sign. He won’t sign them promptly; therefore, you miss
several opportunities.

Handle the situation in a negative role-play!

Handle the situation in a positive role-play!

g Youth/Agent A

You found a missing bag in the community center
bathroom and turned it in to your leader. You were
accused of stealing it.

Handle the situation in a negative role-play!

Handle the situation in a positive role-play!

\_ J

Copyright © 2016 National 4-H Council. All Rights Reserved.
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0o® SESSION 8 —EVALUATION—OPPORTUNITY FOR
SELF-DETERMINATION

About Your TRAINING Experiences . ..

We are interested in how you view your experiences with the Training on Essential Elements- Key Ingredients. Please circle the
answer that best describes how much you agree with the following statements both AFTER and BEFORE the training.

AFTER THE TRAINING BEFORE THE TRAINING
Strongly | Disagree Neutral Agree Strongly Strongly Disagree Neutral Agree Strongly
Disagree Agree Disagree Agree

SD D N A SA | I know the definition SD D N A SA
of opportunity for self-

determination.

SD D N A SA | can list examples of self- SD D N A SA
determination.

sb| D | N | A | sa |!canrecognize self sb| D | N | A | sA
determination in a youth

development program.

sSD D N A SA | | can explain ideas SD D N A SA
and concepts of self-

determination to others.

SD D N A SA | | can choose appropriate SD D N A SA
activities to promote self-
determination.
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SESSION Q—OPPORTUNITY TO VALUE AND 0q®
PRACTICE SERVICE TO OTHERS

Definition
Finding yourself begins with losing yourself in the service of others. Service is a way for members to gain
exposure to the larger community, indeed the world itself.

Application

Service is more than a product; it is a process that provides developmental opportunities for 4-H
members. What are youth learning when they vote year after year to plant flowers at the fairgrounds?
They may be learning that service is boring. Therefore, youth need to be involved in all phases of service
—identifying community needs, making decisions, evaluating, and sharing the results—not just doing

the service. Sometimes this approach is referred to as service-learning. Education and reflection are

key elements of quality service-learning that are not always present in community service (adapted from
Ferrari, 2003).

Introduction to the Session

Young people need to feel their lives have meaning and purpose. They need opportunities to connect to
their communities and learn how to give back to others. Service-learning allows youth to reflect on what
they learned and discover or learn something new in addition to the service to the community. As part of
this process, youth gain an understanding of others’ needs and how to respond to these needs. Service
to others or generosity may also include the development of values such as compassion and tolerance
for diversity, the ability to consider the perspective of others, and the perspective to approach problems
as “a member of a global society,” through participating in local, national or international politics. The
activities in this session identify options for service-learning activities and ways to incorporate education
and reflection into them.

Many youth programs participate in community service projects as a way of helping others and
giving back to the community. By adopting principles of “service-learning,” youth can also learn while
contributing to their communities.

Service-learning is a teaching and learning strategy that integrates meaningful community service
with instruction and reflection to enrich the learning experience, to teach civic responsibility, and to
strengthen communities. Involve young people in the planning, design, implementation, management,
and evaluation of meaningful service activities that arise from real needs within communities. Publicly
acknowledge and celebrate the contributions of these young people.

This Element is present when: Ways to support this Element:
Youth joyfully serve others through Provide opportunities for youth to practice
community improvement projects. and demonstrate skills to others.
Youth show mutual support for others within Allow time for youth to reflect on successes,
the organization. setbacks, growth, and pride.
Youth can identify community needs and Plan developmentally appropriate activities
design solutions to meet those needs. and accommodate diverse learning styles.

Provide numerous opportunities for youth to
serve as teachers of others.

Plan, with youth as partners, meaningful
experiences.

Copyright © 2016 National 4-H Council. All Rights Reserved.
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Goal of Lesson

To understand the importance and characteristics of a
service-learning experience.

Objectives
The participants will:

Describe the differences between a community
service and service-learning project.

Plan a service-learning project using a process
that can be effective with youth.

Activities
Wall of Service
Planning for Service-Learning

Materials Needed
Sticky notes (3 to 4 notes per participant)
Colored markers
Digital camera

Service-Learning Planning Worksheets,
pp. 92-93 (1 per participant)

=

% The 4-H Name & Emblem is protected under 18 USC 7

What is Service-Learning?

Service-learning includes both service to
others and learning goals for the youth
with the intent that both the person(s)
being served and the youth will benefit.
Service-learning allows the youth to reflect
on what they learned and discover or
learn something new in addition to the
service to the community. The following

is an example that depicts the differences
between community service and service-
learning:

If 4-H’ers clean up trash and pollutants
from a streambed, they are providing a
service to the community by cleaning up
the stream. When they also analyze what
they found and the possible sources of
pollution, they can 1) share the results with
residents and public officials, and 2) offer
suggestions for reducing pollution. In this
scenario, they are engaging in service-
learning. The 4-H’ers are engaged in a
community clean-up project but are also
learning about pollution sources and water
quality. They can practice communication
skills when sharing what they found with
the community and public officials. The
service and the learning are combined
intentionally. Volunteer and community
service activities without a service-learning
component are also important and valued;
however, the service-learning project has
different objectives for the youth involved.

Adapted from case example in Learn and Serve,
America’s National Service Learning Clearinghouse.
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Time to complete lesson: Approximately one hour ...

‘ Activity 1: Wall of Service

Introduction

Service-learning projects provide youth with opportunities to feel their lives have meaning and purpose.

It is a chance for them to connect with their communities and learn how to give back to others. Through
this experience, they feel they are capable of making a positive difference for others. This activity will help
participants think about how to transform their community service projects into opportunities for service-
learning for youth.

Do the activity Share
1. Give each person several sticky notes. ® What new thing did you learn about service
2. Ask participants to write 3-4 service projects in learning?

which they have participated or led youth. ® What did you like about this activity?

3. Place the sticky notes up on a “Wall of Service.”

4. As a group, review the contributed project list Process
and look for a natural ways to organize the
projects (environmental, intergenerational, food/ ® What did you learn as a group that you
nutrition, etc.) Sort similar projects together on might not have learned alone?

the wall and label. ® What were some common themes that you

5. Discuss whether the projects provided an heard?
opportunity for self-reflection and deeper
learning. Discuss ways to modify or extend the
activities from community service to service- Generalize

learning projects. ® What else do you think you need to know to

6. Take a picture of the Wall of Service to remind successfully lead a service-learning project
participants of the wonderful ways they are with youth?
serving others. Put it in a 4-H newsletter or
share at a leader’s recognition event.

Apply
© What would you do differently if you

conducted this activity with adult volunteer
leaders in your county/state? With youth?

WALL or SERVICE

=1 I

Copyright © 2016 National 4-H Council. All Rights Reserved.



Activity 2: Planning for Service—Learning

Introduction

This activity will help participants plan a service-learning activity. Planning a service-learning activity should
always involve the youth who will be engaged in the community service as well as someone for whom the
service is intended. Also consider about how volunteers will be recruited to help with the logistics and how
the youth involved with the project will be supervised. Once a project has been selected, the planning team
should develop a plan for implementation. This activity will help you get started.

Do the Activity

1. Divide the group into smaller groups of 4-6
participants.

2. Ask each group to select a service-learning
activity. (The Wall of Service may provide ideas
from which to begin.)

3. Have the groups collaboratively complete the
Service-Learning Planning Worksheet.

Share

What were some decisions you had to make
to carry out this activity?

Process

How did your group decide on the specifics
of your service-learning activity?

Customer Survey

Use the Target evaluation and/or the
retrospective evaluation provided to evaluate
this session.

Essential Elements Program
Checklist

Evaluate your program for evidence of the
essential elements of successful, positive
youth development programs by referring to
the Essential Elements Program Checklist

in the Appendix on p.103. Explore additional
strategies for deliberate and intentional ways
to incorporate the essential elements in the
Web Appendix at: www.4-h.org/resources/
essentialelements

*

Generalize

Where can you find more information on the
topic of your service-learning project or on
service-learning in general?

Apply
In what other situations might you be able to
use this type of planning tool with youth?

Imaginary Slide Show

This technique for reflection is easily adaptable for
a variety of different topics. You are producing an
“Imaginary Slide Show” with the group. Pass an
imaginary clicker from participant to participant and
ask each to describe a slide that tells the group a
vision for service-learning in their club/county/state.
End when all who wanted to participate have had a
chance to describe their imaginary slide.

Digging Deeper
For more information about service learning and
detailed planning steps, see:

Webster, N. (2004).Creating Service Learning
Opportunities through Youth and Adult
Partnerships, Penn State Cooperative Extension,
Penn State University. Available online at: http:/
extension.psu.edu/4-h/leaders/resources/
adultpartnerships/view

References

Ferrari, T. M. (2003).The key ingredients [Lesson plan]
(Available from Ohio 4-H Youth Development, 2201 Fred
Taylor Dr., Columbus, OH 43210).



SESSION Q— SERVICE- LEARNING PLANNING WORKSHEET
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Service-Learning Planning Worksheet

Once a project has been selected, the collaborating team should develop a detailed plan for
implementing it. The team should include 4-H educators, leaders, youth, representatives from
collaborating organizations or schools, and members of the community to be served. Schedule several
planning meetings. Decide how each detail should be carried out and who’s in charge of seeing it
through. Make sure everyone has input and gets a job! The following format may be helpful.

Name of Project:

Description:

Desired Outcome of Service to Community:

Desired Outcome of Project to Youth:

Number of Youth to Be Involved:

Knowledge and Skills Needed:

Preparing Youth to Serve and Learn (Training and Orientation):

Collaborators and Their Contributions (Clear Agreements):

Preparing Collaborators to Work with Youth:

Copyright © 2016 National 4-H Council. All Rights Reserved.



Recruiting and Screening Adult Volunteers:

Preparing Adults as Supervisors:

Reflection Opportunities before, during, and after Service:

Communications (with Parents, Collaborators, Youth, and the Public):

Parental Support/Involvement:

Risk Management (Liability Issues):

Resources Needed: Printing/Duplication:
Facilities: Publicity:
Equipment: Awards:
Materials/Supplies: Funding:
Transportation:

Action Plan for Service (Who Does What? When? Who Supervises?):

Evaluation (Criteria for Success):

Recognition/Celebration:

Adapted from Webster, N. (2005). Creating Service-Learning Opportunities through Youth and Adult Partnerships, http://pa4h.
cas.psu.edu/30.htm
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0q® SESSION 9—EVALUATION—OPPORTUNITY TO VALUE AND
PRACTICE SERVICE TO OTHERS

We are interested in how you view your experiences with the Training on Essential Elements- Key Ingredients. Please circle the
answer that best describes how much you agree with the following statements both AFTER and BEFORE the training.

AFTER THE TRAINING BEFORE THE TRAINING
Strongly Disagree Neutral Agree Strongly Strongly Disagree Neutral Agree Strongly
Disagree Agree Disagree Agree

value and practice service to
others is one of the essential
elements.

SD D N A SA | | can define both community SD D N A SA
service and service-learning.

SD D N A SA | can describe the SD D N A SA
components necessary for a
successful service-learning
activity to others.

SD D N A SA | can plan a service-learning SD D N A SA
project for youth and adults.

SD D N A SA | can examine community SD D N A SA
service projects and modify
them into service-learning
projects.

SD D N A SA | can differentiate between SD D N A SA
community service and
service-learning projects.
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SESSION 10—P172ZA SUPREME! o ® o
PuTTING 1T ALL TOGETHER & APPLYING IT TO MY PROGRAM

Introduction to Session

Each of the eight essential elements is vital to the growth and development of youth. It is the combination
of the elements that creates the optimal positive environment for youth development to occur. As we have
explored the essential elements curriculum, we’ve learned that, by intentionally including these elements,
the likelihood of positive youth outcomes will increase. This session will bring together what has been
learned about the essential elements and how to apply that knowledge to incorporate the elements into
4-H youth development programming.

Goal of Lesson Materials Needed

To apply the knowledge gained about the essential ® Markers
elements so they can be incorporated into youth

. . . "
development programming. Paper and business-sized envelopes, one

for each person

. . ® Masking tape
Obijectives 9%ap

Participants wil: @ Sticky notes in various shapes, colors, and

sizes. (Anything that would resemble
@ Develop written and visual messages to toppings for pizza would add to the theme of
promote the essential elements and their the activity.)

positive impact. ® Props such as a chef’s hat or apron

® |dentify strategies to intentionally incorporate
the essential elements into program delivery

Pizza slice handouts with delivery methods
written on them (e.g. club, camp,

methods. afterschool, livestock, etc.) Use delivery
@ Develop a personal plan for utilizing methods that are specifically relevant to the
strategies to incorporate essential elements. group you are teaching. Make up slices so

that each small group will have from one to
four delivery methods to focus on.

¢ Apiece of flip chart paper with a
pizza drawn on it (or the poster from the
Essential Elements Training Kit), labeled
(with marker or sticky notes) with the
delivery methods being examined.

Activities
Pizza, Pizza, Pizza!
Pizza Supreme
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Activity 1: Pizza, Pizza, Pizza!

Do the activity Process
1. Divide participants into groups of 3 to 5. How did you use this activity to describe the
2. Ask each group to develop a media message essential elements? How did you use this

about the essential elements of positive activity to identify the benefits to youth?

youth development. It could take the form

of a bumper sticker, radio Public Service G li

Announcement, TV commercial, newspaper eneralize

headline, billboard, etc. The goal is to create What does this mean for all youth

a message that promotes using the essential programs?

elements and show how it enhances positive

youth development, or how it is valued in 4-H

programming. Apply

How can you use this information to

Share integrate or expand the essential elements

into your 4-H program?
Have each small group share what they
developed with the entire group. What was
the process used to arrive at their product?
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Activity 2: Pizza Supreme

Do the Activity elements into your 4-H program
(county, state or group)?

What are your goals for
implementation? Include specific

Putting It all Together and Applying It to My
Program (Review, Apply, and Celebrate)

1. Draw a large pizza on flip chart paper. strategies.
2. List a specific delivery method on each slice. How will you get others involved?
3. Ask participants to write specific strategies on What is your timeline?
sticky notes about how to apply the essential 2. Have participants place their plan in an
elements within the different delivery modes. unsealed envelope addressed to themselves.
4. You can do this as a large group or divide 3. Collect the action plans.

participants into small groups. Each small
group could work on one or more delivery

strategies. Emphasize that they need to include  Wrap Up Discussion

examples for all eight of the essential elements.
P g Show or review (if not shared during

individual element sessions) examples of

Share the program assessment tools available

1. Ask the groups to share strategies that they ;Ovralljj :ﬁ(gi;get evaluation and retrospective
identified by taking their sticky notes, explaining
what is written on it, and placing it on the Identify the experiential learning
corresponding strategy on the large pizza on components and active learning strategies
the flip chart. that were used during the training.

Pinpoint the variety of methods used to
Process debrief and reflect used in the training.

1. Ask the groups to share strategies that were

similar across delivery methods. Session Evaluation: Pizza De-brief
2. Were some delivery methods more difficult to

think of in terms of the elements? Have participants identify specific activities,

reflection strategies, and other components

3. What strategies were unique to certain delivery of the training that they particularly enjoyed
methods? and plan to use.
4. Were some elements more difficult or easier to

Ask them to identify concepts and

incorporate? information they learned about the essential
elements during the training.
Generalize Have participants share one or two of the
1. What does the incorporation of the essential items in their personal action plan.

elements mean for all youth programs?

Customer Survey

Use the Target evaluation and/or the
retrospective evaluation provided to evaluate
this session.

Apply
1. Ask participants to write a personal action plan
to answer the following questions:

How will you incorporate the essential
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SESSION 10— EVALUATION—P1zzA SUPREME! 0e®
PuTTING 1T ALL TOGETHER & APPLYING IT TO MY PROGRAM

About Your TRAINING Experiences . ..

We are interested in how you view your experiences with the Training on Essential Elements- Key Ingredients. Please circle the
answer that best describes how much you agree with the following statements both AFTER and BEFORE the training

AFTER THE TRAINING BEFORE, THE TRAINING
gt‘srggrgel}e/ Disagree Neutral Agree Sggrrgy ggggg}é Disagree Neutral Agree Sj\,gﬁe%y

sSD D N A sA | | can share the key concepts sSD D N A SA
of the Essential Elements

with others.

sSD D N A SA | I can evaluate programs for SD D N A SA
inclusion of the Essential
Elements.

SD D N A SA | | can adapt programs/ SD D N A SA

activities to include the
Essential Elements.

sSD D N A sA | Iwill be mindful of the SD D N A SA
Essential Elements when

planning programs and
activities.
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Curriculum Appendix

A. Ice Breakers
B. Essential Elements Program Checklist
C. Ages and Stages

D. Certificate of Recognition
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IcE BREAKERS

Catch Me If You Can

Participants should be divided into pairs. All players
separate into two lines (facing each other), shoulder
to shoulder, with partners across from each other.
Partners should introduce themselves to one another
and spend 30 seconds looking at the partner while
taking in details about the individual. The leader then
instructs the two lines to turn and face away from
the center. One or both lines has 15 to 20 seconds
to change something about their appearance (e.g.,
moving watch to opposite arm, unbuttoning a button,
rolling cuffs onto pants, etc.). The change must be
discreet, but visible to the partner. The players again
turn to face each other and have 30 seconds to
discover the changes that have taken place.

Clever Catch

Use beach balls to pose interesting get-to-know-
you questions. Write one question on each colored
section of the ball using a permanent marker. (Allow
adequate drying time.) Choose questions that

are appropriate to the age/experience or learning
outcomes of the group. Assemble participants in a
circle and have them bounce or toss the ball to each
other. The player who gets the recipient of the ball
must answer the question posed on the section of
the beach ball under his/her dominant (writing) hand.
To keep all participants involved, use additional
beach balls and groupings when group size exceeds
12 players. Sample get-to-know-you questions
include:

If you were a candy, what would you be?

What's the best part of your career?

Tell us about your favorite vacation.

The meal in your family that makes mouths water is. ..
What'’s your least favorite household chore?
Which cartoon/comic strip character is most like you?
Inside or outside? Tell us why.

If your life were a magazine, what would it be titled?
Tell us something interesting about your name.

If you could attend one huge event, what would it
be and why?

Tell us about your favorite shoes.

100
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Knee to Knee

Divide the participants into two groups. If you have
chairs, set them up in two rows facing each other.

If the group needs a little more activity, have them
form two circles, one smaller one inside the other,
and have them face each other. Ask participants

to introduce themselves to the person they are
facing and answer one question provided by the
group leader. After all participants have shared their
responses with their partners, have them move one
seat to the left, if sitting. If at the end of the seated
row, he/she would move across to the other row.

If standing, the people in the outer circle move one
space left to find a new partner. The leader asks
another (or the same) question. Participants respond
to each other. Repeat as many times as desired.
Questions can be specific to what you are trying to
accomplish with the group, as an introduction to what
you are about to cover, or as a way to reflect on the
topic that was just discussed.

Possible Questions

Who was your favorite neighbor when you
were a child? Why?

If you could start a club or organization for
young people, what kind of organization would
you start?

When you were a youth, which adult did you
most want to be like? Why?

What do you think is one of the most
important things that congregations, schools,
and neighborhoods offer young people?

Who expected the most of you when you
were in school? Did the expectations motivate
you or frustrate you?

What rule do you think is most important for
families to have? Why?

Where did you do homework? Why?
What do you love to learn about?

Which culture besides your own are you most
interested in? Why?

What is something that gives your life a sense
of meaning and purpose?
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Comic Strip Chaos

Each participant chooses (at random) a comic
frame from a large container. After everyone has
chosen one frame, the participants begin to search
for others from the same comic strip sequence.
After participants have found everyone who has

a frame from the same sequence, they must
arrange themselves in order to form the comic strip
correctly. This ice-breaker is a great way to divide a
large group into smaller groups.

Do You Know Your Neighbors?

Assemble all participants in a circle. The leader
begins in the middle of the circle and says to one
participant, “ (name), do you know
your neighbor?” If the individual questioned knows
the names of his/her neighbors, s/he can say,
“Yes, | know my neighbors and

, but I really know people
who (have a dog, were
born in the 70s, volunteer for 4-H, etc.).” All group
members who meet the characteristic stated must
cross the circle and find a new location vacated by
another group member who also had to relocate.
The person left without a spot becomes the leader.
If the individual questioned does not know his/her
neighbors’ names, s/he says, “No, | do not know
my neighbors.” The neighbors swap spots and
state their names, while the individual questioned
becomes the new leader.

Hometown

Post a large outline of your state or county on the
wall. Be sure to leave a wide margin around the
outer edge for those born outside the mapped
area. Have participants put their hometowns and
first names on the map. Then, ask participants to
share something special about their hometowns.

Human Knot

Form groups of about 10 people each. Have the
people in each group stand shoulder to shoulder,
facing each other in a circle. Instruct everyone to
lift their left hand and reach across to take the hand

% The 4-H Name & Emblem is protected under 18 USC 7

of someone standing across the circle. Next, have
everyone lift their right hand and reach across to
take the hand of another person standing in the
circle. Make sure no one is holding hands with
someone standing directly beside him/her. To play,
groups must communicate and figure out how to
untangle the knot without letting go of any hands.
This ice-breaker can be played competitively

with other groups to see which group can un-
knot themselves more quickly. These debriefing
questions will help illustrate the importance of
teamwork skills:

- How well did your group work together?
- What strategies did your group adopt?

- How did it feel at the start? In the middle? At
the end?

- What would you do differently the next time
to un-knot your group more quickly?

Landscape Introductions

This ice breaker can be done all at once or in
sections. Each participant will need a large sheet of
white paper (12” x 18” recommended) and markers
or other drawing utensils. The participants will be
creating a landscape consisting of three mountains,
four clouds, and a river. On each mountain,
participants will write or show an important goal
they set and have already reached in their life.

On each cloud, participants will write or show one
dream they have for themselves in the future. In
the river, participants will write or show the assets
and values that “flow” throughout their lives.
Participants share their posters within small groups
or with the large group.

Make a Date

Each participant is given a paper plate on which

to draw a clock face. Then, each participant finds

a member of the group with whom they are not
familiar to “make a date”for a given hour. If desired,
all 12 hours may be used or only assigned hours
such as 3, 6, 9 and 12 o’clock. Once a date is
scheduled, both participants write the name of the
other participant on their clock. No one can make



more than one date per hour. After all dates have
been scheduled, call out one of the assigned hours
and have participants reconnect with their assigned
date for that hour to work through a discussion or
present a get-to-know-you question such as “What
item from your home would you save first in case
of a fire?” or “What’s your favorite way to spend a
weekend afternoon?” This ice-breaker lends itself
to repeated use for “pair and share” discussions.

Shoe Game

Ask all participants to remove and tie their own
shoes together (for easy retrieval). Place all shoe
pairs in the center of a circle of participants. Have
one volunteer locate someone else’s shoes and
make a positive statement about the owner of
the shoes. (“The owner of these shoes must be
very thrifty and economical to wear shoes in this
condition,” or “These shoes belong to someone
who has great balance!”) The owner of the shoes
claims his/her shoes, introduces him/herself and
picks out the next pair of shoes to introduce. The
game continues until all shoes have been returned
to their rightful owners.

A
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String Game

Participants select a pre-cut length of string from
the group facilitator. Each member holds the string
between his her thumb and forefinger. For each
“‘wrap” of the string around the finger, participants
must share one thing about themselves.

The Big Wind Blows

Arrange chairs in a large circle, one for each
participant. One chair is in the center for the “Big
Wind”. This person identifies a characteristic that
is true about him/herself and then all players who
share the same characteristic must find a new
seat. The “Big Wind” raises both arms (to show
the wind’s powerful movement capacity) and says
the following (howling wind voice optional), “The
Big Wind blows everyone who...” The sentence
must be true for the Big Wind, such as “The Big
Wind blows everyone who has traveled abroad.”
At this time, players who share this characteristic,
including the Big Wind, find a new seat. The person
left without a seat becomes the “Big Wind” for the
next round.
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% My Checklist

Use this Checklist to review your success in incorporating the 8 Essential Elements of Positive Youth
Development into your 4-H program activities.

How am | doing as the caring adult?
Checklist Almost Always Sometimes Hardly Ever

Do | encourage all of our members?

2. Dol treat each member as a worthwhile human being
and member?

3. Do I expect members to treat each other with respect?

4. Do | know the name everyone prefers to go by and how
to pronounce or spell it correctly?

5. Do | give members my full attention when they talk to me?

6. Are all members treated equally and fairly?

7. Do we set reasonable guidelines and insist that members
follow them?

8. Do members have a say in the things we do?

9. Do I think positive thoughts about every member and
encourage achievement from each of them?

10. Do | share club, county, and state contests, camp, workshop,
and award opportunities with all the 4-H members?

Does our group have an “inclusive” environment?
Checklist Almost Always Sometimes Hardly Ever

1. Do we use “ice breakers” at the beginning of activities or
meetings to get everyone involved?

2. Do we recognize members for a variety of things or just for
events involving competition?

3. Do we encourage group identity with hats, t-shirts, jackets, etc.?

4. Do we have a plan to include new faces right away so they
feel involved? (perhaps asking them to lead pledges, pass
out papers, etc.)

5. Do we seek diversity in our group?

6. Do we encourage creative thinking from our members and
show appreciation for their ideas?

7. Do members get positive feedback from advisors and
members regularly?

8. Do we make time for adults and youth to become better acquainted?

9. Do all of our members feel that their opinions are valued?

10. Do we discourage new ideas with comments like, “That will

never work”, “We tried that once,” etc.?
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Is our group an emotionally and physically safe place for all of our members?
Checklist Almost Always Sometimes Hardly Ever

1. Does the group have clear and consistent rules and
expectations for positive behavior?

Are the rules communicated annually?

3. Do advisors and members watch for hazards and eliminate
them as they surface?

4. Are there reasonable methods for dealing with misbehavior?

5. Do we allow offensive language and gestures at meetings
and functions?

6. Do we encourage members to reflect upon what is to happen
when we are at group functions?

7. Are all of the adults working with our group familiar with the
youth protection policy?

8. Do adults and youth periodically discuss ways to improve
the group environment?

9. Are members closely supervised so that they feel physically
and emotionally “safe” at all times?

10. Are conflicts handled as they arise?

Members in our group want to grow; therefore we seek learning opportunities.
Checklist Almost Always Sometimes Hardly Ever

Do youth have a sense of ownership of the group?

Is the group program planned with a challenge in mind?

3. Do members experience challenges, fantasy, curiosity, and
control as part of our program?

4. Can youth participate in our group and pursue their own interests?

5. Do we take the time to relate what is learned to real -life
experiences wherever possible?

6. Do we work at connecting our program with youth issues
and concerns?

7. Do we allow youth to experience control of our activities?

8. Do group expectations allow youth to make choices regarding
level of involvement?

9. Do the members design and participate in real projects that
make a difference in the lives of others?

10. Does our program appeal to the needs and interests of the
youth involved?
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How are we doing at providing opportunities for mastery of skills?
Checklist Almost Always Sometimes Hardly Ever

Do we encourage everyone to do a demonstration or talk?

2. Do we encourage members to set realistic yet lofty goals?

w

Do we encourage members to help each other with project
work and share their expertise?

Do we make step-by-step plans so members can see successes?

Do we celebrate successes along the way?

Do we encourage members to reflect upon the successes?

N|{oe|o| &

Do we periodically evaluate the plan, reviewing the setbacks
and adjusting for success to be possible?

8. Do we provide training/support for members when we expect
them to do something, thereby increasing the odds of success?

9. Do we provide opportunities for members to teach what
they have learned?

10. Are there opportunities for hands-on learning and for
practicing new skills?

Do our members feel that they are active participants in the future?
Checklist Almost Always Sometimes Hardly Ever

1. Do members feel qualified to take an active role in
future events?

2. Do members know how to set a goal and develop a plan
to carry it out?

3. Do adults give the members the power to set future goals
for the group?

4. Would our members someday consider taking a leadership
role as adults?

5. Do members have opportunities to hear from former
members who have experienced success?

6. Is positive thinking both practiced and encouraged in our group?

7. Does our group offer members a chance to become active
citizens by demonstrating the democratic process?

8. Do we provide both inspiration and motivation for youth to
strive toward their goals?

9. Do members have a strong sense of the value of education
and training in self-determination?

10. Are our members growing in their understanding of personal,
marriage, and family roles in our society?
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Does our group allow members the opportunity for self-determination?

Checklist

Almost Always Sometimes Hardly Ever

Do members set group goals and determine its direction?

Is our group environment flexible as unexpected things arise?

Are members given the opportunity to plan, implement, and
evaluate programs and projects?

Do we encourage the group and members to do new things?

Are the members involved in making rules and setting policies?

Are members recognized for trying new things that challenge
their abilities?

Do one or two people control the direction of the group?

Are members free to choose their level of involvement?

Do youth believe that they have influence over the important
decisions of the group?

10.

Are members allowed to solve problems for themselves and
the group with minimal advice?

Do we value and practice service to others?
Checklist

Almost Always Sometimes Hardly Ever

Do members help select the service project themselves?

Are members involved in planning service projects?

Does our group get involved in a variety of types of service?

BleId~

Do members understand the relationship between
community need and service?

o

Do members seek creative ideas to address community needs?

o

Do members demonstrate respect and concern for the
needs of others?

Do adults in the group demonstrate respect, concern, and
sensitivity to the needs of members and other adults?

Are the service projects we do appropriate for the age
of the group?

9.

Do members get genuinely involved in the service projects?

10.

Does the group look for ways to help the community?

Checklist created by Brenda Young, Extension Educator, 4-H Youth Development, OSU Extension - Wyandot County.
Adapted from Kirk Astroth’s “Critical Elements and Practices for 4 H”. Peer-reviewed by Ohio V-8 Task Force.

For additional information on incorporating the essential elements into specific youth development programs, e.g.,
camping, afterschool programs, shooting sports, livestock, go to: www.4-h.org/resources/essentialelements
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Grades K-3

AGES AND STAGES
CHARACTERISTICS OF YOUTH

CHARACTERISTICS

IMPLICATIONS FOR PROGRAMMING

Physical

Growing slowly, just learning to master physical
skills. Can control large muscles better than small
muscles.

Projects and meal times are messy. Activities that
encourage use of large muscles, such as running,
playing games, etc. are good.

Social

Learning how to be friends; may have many

friends. Fighting occurs but doesn’t last long.
Towards the end of the phase, boys and girls
separate.

Small group activities let this group practice their
social skills, but still allow for individual attention.
Role-playing helps children gain empathy.
Encourage children to participate in mixed-gender
activities.

Emotional

Are self centered. Seek approval from adults,
and go out of their way to avoid punishment. Are
sensitive to criticism; don’t like to fail.

Be positive! Plan activities where everyone can
experience some success. Foster cooperation,
not competition.

Intellectual

Are concrete thinkers — base thinking in reality.
Can’t multi-task well. Are more interested in doing
things than getting a good result at the end.

Plan lots of activities that take a short time to
finish. Focus on the process rather than the final
product. Allow for exploration and inquiry.
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AGES AND STAGES
CHARACTERISTICS OF YOUTH

Grades 4-6
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CHARACTERISTICS

IMPLICATIONS FOR PROGRAMMING

Physical

Growth continues at a steady rate. Small muscles
have developed so they can do activities such as
hammering, sawing, playing musical instruments,
etc. By the end of this periods, they may be

as coordinated as an adult, although lapses of
awkwardness are common.

Provide for lots of physical involvement. Use
hands-on activities that allow youth to make and
do things.

Social

Peer influence grows. To be accepted by peer
group is reward. Peer group can become a club,
gang or secret society. Prejudice can develop
during this period. Independence from adults

is increasing. Discusses and evaluates others,
develops a concept of “fair” or “unfair” as relates
to others.

Provide activities through clubs and group activities.
Use activities that allow the youth to make decisions
about what they make, do and use. Group youth in
same sex groups when possible.

Emotional

Growing independence. Beginning of
disobedience, back-talk and rebelliousness.
Common fears are the unknown, failure, death,
family problems and non-acceptance. Concept
of right and wrong continues to develop Sense
of humor develops. Concept of self is enhanced
by feelings of competence. Strong attachment
to their own sex and show antagonism towards
opposite sex.

Don’t compare youth to one another. Emphasize
progress and achievement.

Intellectual

Reading becomes an individual experience.
Abstract thought is possible and plans can extend
over several weeks. Activities can be evaluated
with insight. Attention span increases. Ability to
understand “Why?”

Use simple, short instructions. Include real-life
objects when teaching and involve their senses
when possible.
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Grades 7-9

AGES AND STAGES
CHARACTERISTICS OF YOUTH

CHARACTERISTICS

IMPLICATIONS FOR PROGRAMMING

Physical

Often have a growth spurt that can cause
clumsiness until coordination catches up with the
growth. Most girls are more developed than boys.
Distinguishing physical features such as large
feet, ears, or nose may be a source of worry.
Increase in appetite.

Avoid activities that cause youth to compare their
physical characteristics to others. Offer projects
that require more coordination.

Social

Participation in youth organizations may decline.
A feeling of dependence on the rules and
regulations specified by adults continues, even
though they may protest. Peer group pressure
increases. Crushes are common. Interest in

the opposite sex is often shown in contrary
behavior...pushing, hair pulling, etc.

Provide some activities that include both sexes,
but still offer same sex activities. Provide
opportunities for the group to determine the rules.

Emotional

Worry and/or shame associated with body
development. A strong emotional attachment to
an older youth or an adult may be evident. Keen
interest in their own bodies especially sex and sex
processes.

Provide lots of opportunities to succeed. Avoid
comparing performance with others. Provide
opportunities to work with other youth and adults.

Intellectual

Growing capacity to reason and think abstractly,
although manipulation of concrete objects is

often enjoyed. Ability to persist until desired result
is achieved. Avoid tasks beyond their ability.

Can take more responsibility in planning and
evaluating their work. Vocabulary may be equal to
an adult; however, reading interests are different.

Projects and meal times are messy. Activities that
encourage use of large muscles, such as running,
playing games, etc. are good

Use simple, short instructions. Include real-life
objects when teaching and involve their senses
when possible.
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AGES AND STAGES
CHARACTERISTICS OF YOUTH

High School
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CHARACTERISTICS

IMPLICATIONS FOR PROGRAMMING

Physical

Physical changes are usually accepted, but boys
may still be growing quickly. Most females reach
maximum height by age 14 and most males by
age 16.

Be willing to answer questions about physical
changes. Avoid comments that criticize or
compare body shapes/sizes.

Social

Self —centered, but capable of feeling empathy.
Are able to maintain relationships with many
diverse people. Acceptance by members of the
opposite sex is important. Want to belong to
clubs yet be recognized as unique within those
organizations. Spend more time working and
going to school, less time in club and group
activities.

Let teens plan their own programs. Establish
a climate that is conducive to peer support.
Emphasize personal development whenever
possible.

Emotional

Searching for their identity, they usually find it
around age 16. Want to be autonomous from
parents. May have trouble with compromise and
may have unsettled emotions. Strive to earn
responsibility and the respect of others.

Let teens assume responsibility. Expect them to
follow through. Help them explore their identity,
values and beliefs. Help them develop individual
skills. Encourage them to work with other teens
and adults.

Intellectual

Gain cognitive and study skills. Are mastering
abstract thinking. Emphasis is on exploring and
preparing for future career and roles. Like to set
their own goals based on their own needs. May
reject goals imposed by others.

Give them real-life problems to figure out. Let
them make decisions and evaluate the outcomes.
Encourage service learning. Plan field trips to
businesses and colleges.

Ages and Stages charts developed for the Teens as Volunteer Leaders 4-H Afterschool Guide and used with

permission by National 4-H Council.
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